Tlonaua HoBOTrO MaTepiany, BIPaBH Ha 3aKPIIUICHHS TIOBYHHI MATH TaKy CTPYK-
TYpY, TaKy IOriKy, AKi AafyTh CTYAEHTaM MOMJTHBICTh JOCTIAHMTH MaTepiall pa3oM 3
BUMKITaladeM Ta 3poOUTH BIACH! BHCHORKH, 110, K MPABUI0, NPHU3IBOAMTH A0 KPamoro
3an0M ITOBYBaHHs, TOOTO YCBIAOMIIEHH.

31iiCHIOKYN OrNI] ICHYIOUHX Cy4acHUX METOAIB BHK/IAJaHHs iHO3EMHHX MOB,
BAapTO 3rafiaTH T4K 3BaHI aIbTEPHATHBHI METONH BUKJIAaHAHHs 1HO3EMHMX MOB Y BH-
1IiX HaBYAJIBHUX 3aK/Ia/aX.

PosryiAnemo, Hanpukiaz, 3anodatkoBanui y Cnonygennux Illrarax ta Ilot-
nauaii MetoX Storyline. [in yac BUKOpHMCTaHHI LLOTO METONY BHKIAJady CIlifJ Tak
opramizyBaTi yI00BHH npolec, mod B pe3ynbTaTi akTHBi3alii Bxe ICHYIOUHX 3HAHb
Ta BiANOBiZeH HA KIOYOB] 3aTUTAHHA CTYACHTH OTPUMAIM MOXJIMBICTL NoOyayBaTH
BIIACH] MOJIEN, TIOB’ A3aHi 3 TEMOIO.

Bonrapcekuit Buennit I'. Jlo3aHOB € pO3pOOHMKOM CYrecTaTHBHOTO METORY,
AKUi Ga3yeThCd Ha NEBHMX NPUHLMUIIAX: BiICYTHICTh 3yOpiHHA, HaByaHHs 6e3 nepes-
TOMHM, OCHOBOIO HABYAHHA € MOTHBALiA TA MI3HABATRHHM IHTEpeC Y4HIB, HAaBYaHHA
NPOBOAUTHCH BENMKMMHM ONOKaMH, 3aBAAaHHA MalOTh KOMIINEKCHMM Xapakrep [2,
¢.8].BHKOpUCTAaHHA CYKYNHOCTI METOLIB BUKIaJAHHA IHO3EMHUX MOB NIPUBHOCHUTH Y
[poLeC HABYAHHA PI3HOMAHITHICTb, BUKJIMKAE Y CTYJEHTIB 3allikaBICHHICTD Ta mij-
BUINEHHA Y4OOBOI aKTMBHOCTI, HAala€ MOMJIMBICTE IIPOJEMOHCTPYBATH BIACHI CUIH
Ta TIOBIPUTH B HHX, CIIPUAE 3pOCTaHHIO (PEKTUBROCTI BCIEl HABYANBLHOI AISIBHOCTI.
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Mykytiuk S. (Kharkiv)
TEACHING FOREIGN LANGUAGES VIA SKYPE
Globalization and the technological revolution created substantial changes in

the second language learning environments. That is why in recent years special atten-
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tion has been paid to the research into computer-mediated communication with an in-
creasing focus on synchronous computer-mediated communication, which is con-
ducted in real time with immediate back and forth exchanges and supports three types
of interaction: written, oral, and oral-visual.

Synchronous communication seems particularly beneficial in second language
classroom due to its potential to improve students' communicative (oral) proficiency
and enhance language production by providing both the sociocultural and sociocogni-
tive context and the purpose necessary for the acquisition of a second language. It is
quite motivating for language learners as it provides a kind of natural environment
where students can communicate with distant native speakers, work collaboratively in
groups, and create their own projects that reflect their own interests.

Researchers believe that asynchronous as well as synchronous computer-
mediated communication has psychological benefits. It creates a low stress, low anxi-
ety setting, which enables all learners to be a part of the discussion [2; 5]. For exam-
ple, M. Warschauer states that computer-mediated communication sessions caused
little to no stress and anxiety. As a result, even reticent students who tend not to par-
ticipate in oral classroom discourse often become active contributors in the electronic
setting [5].

The recent tool of synchronous computer-mediated communication is Skype, a
powerful application that provides users with free Internet voice chatting service.
Skype’s ability to instantaneously connect people worldwide and its advanced fea-
tures make this technology appropriate as a teaching tool. Among the advanced fea-
tures interesting for language educators that help to create a natural context for learn-
er independence and informal second language acquisition it is necessary to mention:

- conference calling which gives a chance to speak to more than one per-

son at the same time;

- instant messaging or chat that lets users send short messages so that one can

chat back-and-forth in real time;
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- file sharing that allows to send files in real time during a call (attachments
such as a .doc, .pdf etc. document), it is received immediately and can be
discussed with a partner at once;

- screen sharing that is a useful tool for giving presentations as users can
share a part of the screen or the entire screen with others.

Teaching via Skype is recognized as an intellectually driven approach to teach-
ing both language and culture. Cultural exchange is provided in authentic real-time
interaction when students have a chance to understand body language, gestures, con-
cepts of time, traditions, learn new mental, emotional and behavioural responses,
study to build intercultural bridges etc. Consequently, social cultural competence is
developed which is fundamental for an effective language learner who wants to func-
tion successfully in a new cultural environment with different values, socio-cultural
rules, and norms of behaviour.

Skype-mediated communication has its own distinctive linguistic features. As
all computer-assisted conversation it has more formal communication in writing and
informal in speech thus it is linguistically complex yet informal and communicative.
All these peculiarities should be taken into consideration at the stage of activities
preparation (from oral communication that can be supported by different tools such
as the chatter box, for example, to work with vocabulary (to play word games, give
prompts etc.) to developing listening, writing and reading skills).

Typical types of interaction via Skype nowadays are learner-learner and learn-
er-teacher.

The learner-leamer Skype communication is productively used as a form of
Tandem learning, a method based on mutual language exchange between tandem
partners (ideally each learner is a native speaker in the language the proponent wants
to learn). Skype provides an effective way to find tandem partners online by the
Mixxer website that is an educational site created to help leamers and teachers to find
partners for language exchange. Scholars believe that a digital tandem exchange via

Skype is an excellent method to put into practice a model for learner autonomy,
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where the subject to self-develop the capacity for directing personal leaming during :
the language acquisition process is offered [3].

This type of interaction also is effectively used in the classroom where students %
are connected with other classes in other parts of the world to collaborate on a pro- !
ject, to make presentations about different nations, religions, cultural aspects etc. |

The learner-teacher interaction via Skype is widely spread now on the Internet
in the form of online language courses that range from absolute beginner to profi-
ciency level. The classes are mainly focused on communication. The interactive, tai-
lor-made and personalized approach is provided. They are conducted entirely in the
target language by native speakers. Free schedule and the fact that they are time sav-
ing as training takes place within the convenient location make them quite popular
nowadays.

That is why teaching languages via Skype can support a number of important
language learning objectives but it is essential that the activities are implemented in a
well-planned and purposeful manner.
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