2.3. Phraseology as Integral Part of Linguistic Culture

Phraseology, created as a linguistic discipline rather recently, draws the
increasing attention not only of linguists, but also experts in the field of teaching
Ukrainian and Russian as foreign languages.

Phraseological units (PhU) are studied not only as proper linguistic phenomena,
but also as a means of fixing experience and mentality of ethnos, and as a means of
providing extralinguistic information connected with the person and as one of the
ways of the people’s culture reflection. To master the foreign language, it is
necessary to realize that the informant of the target language is the informant of
foreign culture, and to communicate with him, it is necessary to learn his culture, as
assimilation of the foreign language is, first of all, assimilation of a new culture.
According to such approach language acts as its important component and a form of
expression of a national view at the world (Kryukova, 2005; Solodub, 1981; Sternin,
2015; Telia, 1996; Vagner, 2006; Vereshchagin, 1990).

In phraseological units, national identity of the language receives the brightest
and direct manifestation as they are correlated directly with extra language reality.
Revealing of national and cultural specifics of the phraseological units’ semantics of
one language can be carried out only in comparison with the phraseological unit of
the student’s native language, and allocation of common features of two languages
promotes fast understanding of the national and cultural component in semantics.

In modern practice of teaching Russian and Ukrainian to foreigners the problem
of mastering phraseology was always and still remains rather difficult in the
methodical relation, in spite of the fact that the considerable attention is paid to
learning phraseology in multinational audience both in scientific-theoretical and
practical-methodical aspects (Chernova, 2004; Kornilov, 2005; Maslova, 2001;
Pomortseva, 2009; Prokhorov, 2008; Shaklein, 2008; Shchukin, 2003; Ter-Minasova,
2000). Taking into consideration contemporary language teaching methods and
pedagogical practice V. Vagner considers that the most important means of
optimization of the educational process is nationally-oriented teaching/learning. It is

the main methodical installation on the basis of which the principles of
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consciousness,  systematicity, functionality, —communicative orientation is
implemented, adequate forms and methods of training are defined (Vagner, 2006).
According to N. Chernova’s point of view “influence of the student’s native language
system on the formation of a new language system takes place in mastering each
linguistic phenomenon of any level and throughout learning the target language
therefore nationally-oriented language teaching methods can be attached to all
language levels and at all stages of teaching/learning” (Chernova, 2004: 19).

Ability to understand and to use phraseological units in a speech in a correct
way increases the general language culture, helps a free and figurative statement of
thought, improves the ways of translation, and expands country-specific
representations of foreign students.

Teaching/learning phraseology is considered especially attractive in the groups

where three or even more languages are used and compared.

2.3.1. Exploring Phraseology in Multinational Groups of Students-Inophones

For the analysis of phraseological material in training inophones the target
language, various methods can be implemented: semantic interpretation, the
linguistic-cultural comment, and the comparative analysis of PhU used in the target
language and the student’s native language. Many linguists consider the comparative
analysis as one of the leading directions of training phraseology. Comparative
learning of phraseological units, being a linguistic basis of the language teaching
methods of foreign phraseology, allows not only to predict the interference of a great
number of PhU, but also to interpret language material in a methodical way,
proceeding from specific goals and problems of the target language training.

Comparison of phraseological units of the target language andthe student’s
native languagehas allowed the author to allocate several groups of PhU according to
different degree of similarity: from full coincidence of semantics, stylistic colouring
and initial image (an internal form) to phraseological units with no direct equivalents.

1. The first group of the compared phraseological units is formed by full

equivalents. This group includes PhU, which despite some differences in component
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structure, has identical meaning, high degree of figurativeness, stylistic colouring and
can be used in identical situations. Let’s consider the way of representing in
phraseology of different languages the situation in which a speaker points out the
impossibility of making a certain action: RUS. kozoa pakx na cope ceucmuem; UKR.,
K Ha kameni nuwenuus spooums;, ENG. xocoa ceunvu naunym nemamo (When pigs
begin to fly); CHN. 6 200 oo6e3vanvt u 6 mecsiy nowmaou, ARB. Kocoa océn
NOOHUMEMCSL HA 20D) .

Phraseological units of this group offer no special difficulties in semantization
them when training Russian/Ukrainian as a foreign language. Such PhU have an
identical invariant of sense and an identical internal form, but sometimes tiny nuances
of sense can be behind the absolute identity. Bilingual dictionaries provide
phraseological units which can, at first sight, be carried to absolute equivalents, and
only careful analysis allows noticing insignificant differences which interpretation
can have unexpected and important consequences, from the point of view of
understanding national mentality.

2. Partial equivalents are referred to the second group of the compared
phraseological units. It is possible to find phraseological units which make identical
meaning in the target language and the student’s native language, but differ in various
degree of figurativeness or stylistic colouring that points to the distinction of two
cultures. Usually such phraseological units have identical meaning, but differ in the
structure of lexical components and, therefore, an internal form. For example, in
Russian and Ukrainian there is PhU 6enas sopona (ykp. 6ina eéopona) (about the
person who differs from other people in the behavior, appearance). In the Russian and
Ukrainian pictures of the world it can be used both in positive and negative meanings.
In the Chinese picture of the world there is PhU orcypasns cpeou xyp (he i ji qun)
with a similar meaning, but different stylistic colouring as this unit is used only in a
positive meaning. The Turkmen have the same PhU with a positive value only —
Oenbill YbInaeHoK.

Different degree of figurativeness can become the reason of difference in several

phraseological pictures of the world: RUS. srcoams y mops nocoosr (UKR. suensoamu
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Hao mopem noz2oou) — CHN. I[zan mau eyun 050 11, woan uics wan 20y (cmapey
1351 n06UmM pw16y — cuoum u xHcoém, ko2oa ona csioem Ha kpro4ok). The image which
Is the foundation of the Chinese PhU is much brighter as this set phrase is tied to a
legend according to which Jiang — a legendary wise man and a righteous person was a
big fan of fishing and devoted to this hobby much time. At the same time fish, as if
paying a tribute of his wisdom, went to him even on an empty hook.Different degree
of figurativeness is caused by the fact that Eastern idioms gravitate to a sublime style,
to poetry that quite corresponds to the status of moral and valuable estimates of life
situations and certain behavior models of the person in them. The stylistics of the
Russian and Ukrainian idioms of valuable sense is obviously lowered, many of them
are noted by irony or a frank sneer, abound colloquial (sometimes abusive)
vocabulary. For example: opamws kax Cuooposy kozy means to flog strongly, cruelly
and ruthlessly, beat somebody. Figurativeness of comparison is based on figurative
senses of words Sidor (this name was often connected with the idea of an angry or
quarrelsome person) and a goat (an animal with a mean character according to
national representations).

Such phraseological units can be translated with difficulties as different
figurativeness disturbs understanding of the meaning and when translating they are
filled with other images.

3. Phraseological units which have no equivalents in other languages can be
referred to the third group. In Russian and Ukrainian languages as well as in any
others, there is a large number of phraseological units which have no compliances at
the level of sense in other languages. Such phraseological units often remain beyond
the scope of bilingual phraseological dictionaries. For this reason, they have nothing
to give as compliances, we can only translate them and explain their meaning. For
example, in the Chinese language there are no equivalents for the Ukrainian and
Russian phraseological units containing national-specific vocabulary (archaisms,
toponyms, anthroponyms, etc.) in the structure: RUS. xonomenckasn eepcma, xnaoesw
npemyopocmu, Kuceunas oapviwns, 0101 Cména, manvyux ¢ namvyuk, etc.; UKR.

yyayiecbKa eepcma, nyna Haopueamu, 2as 108umu, niOHocumu 2apoysa, sK y 6iHOUKY,
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aoic 2ati 2yde, name U miu 2nek Ha kanycmy, etc.Such phraseological units need to be
translated word-by-word, trying to keep their language features, stylistic colouring.
Phraseological units which metaphors are based on the usual words having
compliances in the student’s native language can be also untranslatable: RUS.
3a2cu8ém Kaxk Ha cobake, mMypawku no cnune beearom, nemamov 6 oonaxax;, UKR.
BUHOCUMU CMIMMSA 3 Xamu, Xo4 wapom noxkamu, 3y0 Ha 3y0 He nonaode, 5K KYpKd
J1anoro.

So, difficulties of learning phraseological units with no direct equivalents are in
the fact that people living in different social, territorial, environment conditions,
having different history, religion, customs, the principles of morals, psychology, etc.
even the most everyday occurrences and objects often cause unequal associations
from whichphraseological metaphors appear. Despite the difficulties of translation
and understanding of Ukrainian and Russian phraseological units, they need to be
included in the process of language training. This is one of the best ways of
makingforeign students more active, imparting them love to the target language,
bringing up on the examples of Russian and Ukrainian proverbs and sayings.

According to O. A. Kornilov, at the description of any phraseological unit of a
foreign language it would be better to reflect the following parameters: a) meaning
and internal form (literal translation of the original); b) approximate (or full) semantic
equivalent in the native language (with emphasis on semantic asymmetry if it exists);
¢) etymology of the equivalent (if it is traced) (Kornilov, 2005).

When training Russian and Ukrainian phraseological units the role of etymology
is extremely important, though isn't identical in relation to the target language and the
student’s native language. In Eastern languages a phraseological expression often
represents the compressed in several hieroglyphs reference to a parable, legend or a
historical event. In Russian and Ukrainian languages, the majority of etymological
references opens an internal form of phraseological fusions. For this reason, for the
student, who is not implemented in the historical and cultural context of Russian and
Ukrainian civilization, information about the origin of this or that expression is the

condition of the correct understanding of a set phrase general sense.
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Thus, learning of phraseological systems allows doing generalizations which are
beyond linguistics and concern the features of national figurativeness of thinking,
moral and valuable priorities existing in the culture of the target language. The
popular wisdom, imprinted in phraseological units and beauty of images by means of
which it is expressed, is a direct reflection of beauty and wisdom of people’s
collective language consciousness (Kornilov, 2005).

The experience of work in multinational groups demonstrates that foreign
students-philologists quite often inadequately perceive and use Russian and
Ukrainian phraseological units in their speech, because they poorly possess the
extralinguistic information concentrated in PhU. Difficulties of extralinguistic nature
are caused by the difficulties arising in case of understanding the information
concluded in native speakers’ speech, therefore work at national-specific phraseology
Is extremely important process that depends on the ways of presenting phraseological
units to foreign students.

From the point of view of national consciousness typical difficulties are shown,
first of all, at perception of verbal images of the Russian and Ukrainian texts. In
language teaching methods there is a fair opinion that the foreigner who has a
language competence of the literary text completely understands only literal
“grammatical” sense of the phrase while the language of art is a language of images,
and images develop in reader's perception only when reading of the text goes beyond
literalism (Dobrovolskiy, 1997). For example, for foreign students there are
absolutely alien images (RUS. uz6ywra na xypvux nogickax; 3a mpuoessims 3emeiv;
Kmo 6 Jiec, Kmo no Opoea; no uwyyvemy e6ej1eHuUro, ﬂeMb}lHOGLI yxa, 60poHA 6
nasnunvux nepvsax, UKR. auc Muxuma;, xamxa na kypsauiu niocyi; baba-Aea xicmsana
Hoe2a; 0i0 3 Kukoms, a bopoda 3 nikomu; axc oyx cnepno) if they don't know that these
Images are connected with the Russian and Ukrainian folklore.

Relying on observations of Russian and Ukrainian linguists and methodologists
as well as on the experience of teaching foreign students, it should be noted that the
difficulties in learning phraseology in foreign audience are caused by the fact that the

European and Eastern language systems have distinctions at all levels: phonetic,
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lexical, grammatical, and also in the field of graphics. Lexical difficulties in respect
of the content, first of all, are found in perception of semantic meanings of the words
with no equivalents in other languages. As a part of phraseological units, national-
specific and background words denoting names of objects and phenomena of national
life we meet very often. Recognition and understanding of the mentioned lexical units
at the perception of Russian and Ukrainian phraseological units by foreign students
are provided with not only language knowledge, but also «background» knowledge

of culture of the target language country.

Chapter I11. Methodology of Forming Professional
Intercultural Competence of Law Students

The recent lockdown regime has reaffirmed the topicality of reforming higher
education to deal with global online learning and teaching. Primarily, it has an impact on
the methodology of learning and teaching at all educational levels and stages and concerns
all stakeholders including the public authorities, higher school administration, educational
theorists and practitioners, employers, students, and their parents. Another important
lesson taken is that in the globalized world a good second language communication
competence is vital for every aspect of work and life, be it running a business or
performing a job in an organization, reading morning international news, or chatting with
friends from abroad. Even to get that coveted promotion or land a new job, it is quite
necessary to have good communication skills. Under modern conditions of a highly
competitive labor market where industries and businesses drastically have moved to
virtuality and demand for hybrid experts is increasing day by day a well-developed
professional intercultural competence is the sure-fire way to enhance law-students’ career
and respective advancement opportunities. In a recent interview Bill Gates pointed out “as
new software innovations emerge, things will continue to change. “What is a virtual
courtroom?”” he asked. “What is a virtual legislature? How do you create logic? In some
ways, you can create something more efficient and better than what was there before”
(Bariso, 2020).

It is high time for academicians and practitioners in education to summarize what
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