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Abstract

The current paper intends to describe the practice
and analyse the results of using social networking
sites as an additional extra-class tool of
developing competence in Speaking in the course
of preparation for the well known international
exam in English: First Certificate in English. The
aim of this paper is to prove the hypothesis that a
social media as an effective tool to teach English
speaking for upper-intermediate learners to pass
the FCE exam and to examine the offered practice
experimentally. The study has proven the
hypothesis and provided the experimental
research. Theoretical (analysis and synthesis),
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sample t-test) methods were used to achieve the JIOCIIKEHHS JI0BEJIO rinoresy, 1o
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experiment under the title ‘All in the Same Boat’
started on Facebook and was carried out in
2018/2019 academic  year.  Furthermore,
comparing the test results according to 5-band
scale in four different criteria at the different
stages of the course allowed to compare the
development rate of the checked English
Speaking skills. The resulting data confirmed the
improvement in students’ performance in
Speaking test on average in 21.8 % during the
first term, and in 29.1 % after the experiment
started, overall progress being 57.3 % that is a
substantial increase. The authors’ experience is
significant in the world learning context as it

CHHTE3), EeMITIpUIHI (cnocTepexeHHsl,
TECTyBaHHS, MIPOBEACHHS HeIaroriyHoTo
EKCIIEPUMEHTY) Ta CTaTHCTHYHI (t-TecT) MeTOIH.

OCHOBHI ~ pe3ynbTaTH IOKa3yloTh, IO B
eKCIIepUMEHTAIIbHIN rpymi XapKiBChKUX
HEJIHIBICTUYHUX  YHIBEPCHTETIB 3 24

CTYJICHTAaMH OJJHAKOBOTO BIKYy CITOCTEpirauacs
CyTT€BA PI3HUI, A€ €KCIIEPUMEHT IIiji HAa3BOIO
«Yci B 0JHOMY YOBHI» po3nodaBcs y DefcoOyiri
i OyB mpoBenenuit y 2018/2019 HaBgamsHOMY
pomi. KpiM TOro, TMOpIBHSIHHS pE3yIbTATIB
TECTYBaHHS 3a 5-0albHOIO MIKAJIOK0 32 YOTUPMA
KpUTEpiIIMH Ha pIi3HUX eTamax HaBYaHHA
JIO3BOJIMJIO 3iCTABUTH HIBHIKICTh 3POCTaHHS

BUMPOOYBAaHUX HABUYOK 3 AHTIIHCHKOI MOBH.
OTpuMaHi JaHi MATBEPAWIN MOKPAIICHHS
MOKa3HUKIB CTYAEHTIB B TeCTi 3 YCHOTO
MOBJICHHA B cepeaHboMy Ha 21,8% mpoTsarom
MEePILOTO eTaIy eKCIepUMEHTY, i Ha 29,1% mics
MPOJOBKEHHS  ©KCIIEPUMEHTY.  3araibHUil
mnporpec craHoBuB 57,3%, 1m0 € 3HAYHUM
30imbIIeHHAM. J[OCBiZ aBTOPIB € BaKIIUBUM Y
CBITOBOMY KOHTEKCTI HaBUaHHS, OCKUIBKH BiH
JIOBOJUTH e(EKTHBHICTh BHUKOPHCTAHHS
COIIABHUX MeMia JUisi HaBYaHHS aHTIIHCHKOT
MOBH  JUI1  CTYACHTIB  CEpPeIHBOIO  Ta
1 IBUIIIEHOTO piBHS IUTS CKJIaJaHHs
MDKHApOJHOTO ICTIUTY 3 aHTJIHCHKOI MOBH.

proves the effectiveness of using social media to
teach English speaking for upper-intermediate
learners to pass the First Certificate in English
exam.

Keywords: English; speaking; exam; site;
Facebook.

KiawuoBi cioBa: aHrmiiicbka MOBa; yCHE
MOBIICHHS; iCTINT; caiiT; DercOyK.

Resumen

El presente documento tiene la intencion de describir la practica y analizar los resultados del uso de sitios
de redes sociales como una herramienta adicional de clase adicional para desarrollar la competencia en el
habla en el curso de preparacion para el conocido examen internacional en inglés: First Certificate in
English. El objetivo de este articulo es demostrar la hipotesis de que las redes sociales son una herramienta
eficaz para ensefiar inglés a los estudiantes de nivel intermedio superior para aprobar el examen FCE y
examinar la practica ofrecida experimentalmente. El estudio ha probado la hip6tesis y ha proporcionado la
investigacién experimental. Se utilizaron métodos tedricos (andlisis y sintesis), empiricos (observacion,
pruebas, realizacién de experimentos pedagdgicos) y estadisticos (prueba t de una muestra) para lograr el
objetivo establecido. Los principales resultados muestran que la diferencia significativa se observé en el
grupo experimental de 24 estudiantes universitarios no linguisticos de Jarkov de la misma edad donde el
experimento bajo el titulo "'Todo en el mismo barco' comenz6 en Facebook y se llevé a cabo en 2018/2019
afio académico. Ademas, la comparacién de los resultados de la prueba de acuerdo con la escala de 5 bandas
en cuatro criterios diferentes en las diferentes etapas del curso permitié comparar la tasa de desarrollo de
las habilidades comprobadas de habla inglesa. Los datos resultantes confirmaron la mejora en el
rendimiento de los estudiantes en la prueba de expresion oral en promedio en 21.8% durante el primer
trimestre, y en 29.1% después del inicio del experimento, el progreso general fue de 57.3%, lo que
representa un aumento sustancial. La experiencia de los autores es significativa en el contexto de
aprendizaje mundial, ya que demuestra la eficacia del uso de las redes sociales para ensefiar inglés a
estudiantes de nivel intermedio superior para aprobar el examen First Certificate in English.

Palabras clave: Inglés; hablando; examen; sitio; Facebook.
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Introduction

The recent increase of economic, political,
educational and cultural contacts between
different countries in the world and inside the
European Union creates an environment
favourable for cross-border relationships that
makes English  proficiency a necessary
requirement for being involved into the variety of
cross-cultural activities. To verify the English
level that corresponds to the international
standards many students in the world choose to
pass international exams like TOEFUL, IELTS,
BEC, TOLES or Cambridge ESOL exams, the last
being credited to their quality, accuracy and
universality: they claim to be designed to be fair
to all the L2 learners and correspond to the
principles of the Common European Framework
of Reference for Languages (CEFR), leaving
aside the fact they are constantly revised and
updated.

First Certificate in English (FCE) exam has
always excelled other Cambridge ESOL exams
offered for adult people (KET, PET, FCE, CAE
and CPE) in popularity. The reason why so many
people opt for FCE is as follows: providing the
credibility of a qualification in upper-intermediate
English which can be achieved more easily than,
for example, advanced level, the exam results are
recognized by over 15,000 educational
institutions for study purposes and by a broad
variety of employers.

The exam is designed to cover all four language
competences as well as to check the fluency in use
of grammar structures and lexical units. However,
achieving the desired result is not so trouble-free:
candidates should also demonstrate the
knowledge of the examination procedure and the
awareness of the main principles of
communicative achievement, specifically
politeness, formality, cohesion and clear
conveyance of relevant ideas by the means of the
English language.

So, students who study to pass international
exams often need additional practice and support
especially in those language aspects which
appeared to be both challenging and time-
consuming. One unconventional method of
solving this problem is providing supplementary
extracurricular training in producing an extended
piece of discourse (FCE: Speaking, Part 2) via
social networking sites. So, the research presented
in this article intends to illustrate our original
experience of using Facebook opportunities for
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teaching English speaking to a group of students
taking a course to pass the FCE exam.

Theoretical underground

On account of its popularity, Cambridge English:
First has recently been the focus of attention of
educationalists from different countries: thus,
there are some foreign researches about preparing
for the FCE Speaking Test, its format, structure,
complications, and also providing test samples,
examples and tips (Betsis, & Mamas, 2015;
Kwiatkowska, 2015). The literature also holds
many studies related to the positive effects of
using social media in the English classroom in
general (Aydin, 2014; Huang, & Hung, 2013;
Ryan, 2012; Sulisworo, Rahayu, & Akhsan, 2016;
Voyce, 2017). M. Poore mentions different
aspects such as blog definition, setting process
and learning benefits as well ideas for classroom
activities (2013).

Social media made ‘digital literacies’ “a must”
(Hockly, 2012). In many countries students and
teachers “made use of Facebook™ (Oradini, &
Saunders, 2007). Facebook is the leading social
network for users as 71% of students use
Facebook (Duggan, & Smith, 2013). It means that
“social networking systems have the capability to
deliver a platform for learning where the student
is potentially at the center of activities”
(Darginavi¢iené, & Navickiené, 2016, p. 240) as
students joined Facebook (Mitchell, 2012; Kenny,
2015). Some research articles exist in the
literature  concerning such a significant
investment as using social media in teaching
English (Karpa, 2015; Melnyk, 2011; Chernii,
2013).

The evaluation and analysis of the returns of those
investments in the academic field is important in
terms of determining and planning of the process
of instruction. However, studies of the experience
on application of social media to teaching
Speaking, particularly in such a narrow area as
FCE preparation, have not been given much
consideration.

However, the optimization of the studying
process, giving it additional stimuli and using
unconventional yet efficient methods of teaching
is especially significant for the upper-intermediate
learners who are eager to pass an international
exam, e.g. Cambridge English: First with the aim
to make it easier, more understandable and less
stressful and thereby achieve higher results.



722

Hence, it is necessary to fill in the gap and to
provide empirical evidence of using social media
as a new tool in the FCE Speaking Test
preparation, which can facilitate  upper-
intermediate learners to make progress.

Thus, the aim of this paper is to prove the
hypothesis that a social media as an effective tool
to teach English speaking for upper-intermediate
learners to pass the FCE exam and to examine the
offered practice experimentally.

To realize the set aim, we are to fulfill the
following objectives: to explain the strategies of
teaching English speaking to pass the FCE exam;
to illustrate the implementation of social media as
an effective tool for teaching English speaking; to
present the results of the experimental research
aimed at investigating upper-intermediate
learners’ progress in the FCE Speaking Test.

Methods

In this research theoretical, empirical and
statistical methods are used. Theoretical methods
(analysis and synthesis) serve to analyze
opportunities, advantages and disadvantages of
social media as a new tool to teach English
speaking as well as their application features and
to prepare upper-intermediate students to pass the
exam.

Empirical ones (observation, testing, pedagogical
experiment) provide conducting the experiment
itself, detailed and achievement tests in order to
collect data for examining the efficiency of use
systematic social media to teach English speaking
with upper-intermediate learners.

Statistical methods (one sample t-test) helped
make statistical analysis of the pedagogical
experiment data; the experiment was conducted
during one academic year in two upper-
intermediate groups of students in Kharkiv,
Ukraine. For one year, during the preparation
period before passing the FCE exam the advance
of the students who were taught with supporting
social media speaking activities according to the
2018-19 FCE exam curriculum students' progress
was carefully observed and measured.

Results

As mentioned above, using social media (e.g.
social mediating sites, online forums, blogs and
vlogs) to teach English speaking particularly
following the register of the FCE exam is a
relatively new teaching tool for Ukrainian
educationalists.

Social networks are nowadays a common and
convenient means of communication for millions
of young people. Being easily accessible and
providing the variety of opportunities of
informational exchange, networks are often
blamed for substituting face-to-face
communication.

All  things considered, one should not
underestimate their overall impact on people's
social intercourse and in particular their role in
education: more and more professional groups are
being created daily on Facebook, Researchgate,
Viber, Instagram etc. uniting students of the same
course, scholars, colleagues etc. However,
making use of social networks for improving
Speaking skills is quite a new and comparatively
controversial idea.

To our mind, it’s a good idea to present an
alternative tool preparing students for their FCE
speaking exam and to make FCE speaking
practice fun and interesting. It is important to
introduce different activities that make FCE
speaking practice interesting, fun, easy and at the
same time prepare students perfect skills and
technique the FCE speaking exam requires.
Students are familiar with the FCE speaking exam
format and types of exam tasks. So, this article
intends to prove the efficiency of using social
networking sites as an additional tool for
stimulating the progress in Speaking: Long turn in
the course of preparing students for passing
Cambrige English: First.

The members of the experiment were twenty four
students of the same age from Kharkiv, Ukraine,
from H. S. Skovoroda Kharkiv National
Pedagogical  University, Yaroslav ~ Mudryi
National Law University and other universities
with different non-linguistic specialties (law,
computer sciences, architecture and design)
attending additional course of preparation for
Cambrige English: First that lasted for one
academic year on the basis of Yaroslav Mudryi
National Law University Preparation Centre.
However, it would be fair to mention that the
experiment started in the second term after the
problem with this aspect of Speaking had been
revealed.

To the purpose, a group under the title ‘All in the
Same Boat’ was created on Facebook, its
members being the abovementioned students of
two groups of the FCE course and the instructor
(the teacher of the course) as a group
administrator (Figure 1).
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Coernara MacoeQoua Coatana rpyany oo
7 AN In The Sume Boat.
Figure 1. Facebook Group ‘All in the Same Boat’ Cover
The task of the instructor was to offer two photos members) according to FCE Speaking, Part 2
for comparison and a question to them which were (Long turn) format (Figure 2).

expected to be commented by the students (group

Now you ara welcome 10 bramstarm your ideas abaut Wgopvagme  Oicymaekne  Ooro  Meponpun
the photas. The question you have to answer reads: - e Mudopmayns  Obcyxpenwe  Ooto  Meponpus

“What are the advantsges and disadvantages of kving HE The next question is bequenty acked in FCE what
In these different places?™ Wi Tese mOoments specisl for thess peopie?

Visual materials for the Speaking test _LW""J S This picture i from the real exam video. The question
- PR is: What kind of life do these young people lead? Let's

share the comments for the next two days, and after
that I'l upload the video, so that you™ be able to
compare your answers with the candidate's. I'm pretty
sure, though, your answers will be better! ;|

i ————

) 2] i

L'll'l LA ] §

5 Hpanurca () Kammanrapwit |
|
) Baw xoMmonTapwia | Tesveventaonh fpoc
= oQ (Q) —
= &R & o —

Figure 2. Visual Materials for FCE Speaking
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The instructor attempted to provide a feedback to the entry of every student

Caetnaua tiscacacas > Allln
< The Same Boa
26 arpens 70‘7" -

{A: ," Oner Copenyx

" Inmy opinion, in both of these
pictwres wa can see different forms of
celabration. Howawer, the first pictura
shows us more personal and format
kind of celebration, it's probably a
group of either relatives or peaple who
are raally clase to each other. In
contrast, in the second one we can
S68 &0 outdgor calebration, which
mples that they celebrate a well-
known public avent, Thers ks an
audience too, | assume, but we can't
gea them in the picture, it should be
nated that bath of these pictures
couid show us differant stages of the
same celebration. Like, at first pecple
celebrata in public and later the same
day they gather around the table with
their loved once.... e

1r. Hpsoutes  Dreetwme o

Camtnesis Macoepons

Thank you, Cleg, for such 8 datailed
comment; It was nice to sea you've
u=ad the vecabulary we discussed n
class on Thursday (though laxls is

SR PGSR S STy

G @
B 2 & O =

O] Bad kommeHTapui...

Figure 3.

After the students had posted their answers, the
instructor provided the model answer and gave an

m m b The Same Boat
( ‘ » it - ' 28 arpwim 2017 @

Esmu :mu. d e
We can sae that bath pe shaw us their frae time.
v-yldqndhok-mmh In the first picture thare are some
PICIUNG it 15 clear that there 5 a group bovlmddﬂs.n'ovma.um
:“\e o n“ i h-mdmdm‘meyn
far sy from smoggy city. They ook enjoying the company of each other
like besing happry, | consider that they and look delighted.
da rot lead active vy of life, they In the second picture there two boys

0
@

m

want just to relax and commuricate
with common friends.
In the S6C0Nd PICILING We Can 506 Two

camps for @ whila, that s really great.
16 Mpaomres  Oresrere o

Mancrn beomannis
Excusa me for being tel
17 Hpsowres  Orperwre

CaeTnans Meconzcen

No problem! Tharks a lot for your
with e of in .

ureahidae emane Fite tauniet caemn =

2 & N = M

analysis of commentaries posted as well as the list

Hudoprawus OEcysaeHae

—

Hi, everybody! Your descriptions ane just amazing! To
sum up, 've grouped some of the vocabulary you

used

1. HOUSING

Resldential areas, sccommodation, standardised
blocks of flats, {(huge) skyscrapers, a big penthousa,
townhouses, (identical) private howsaes, similarly

Mepanpas

looking howses villas, private residence, in the

countryside, a typical suburb, mare densely populated

areqs, a large variety of configurations, live

saasonally, prastigious ragions, different types of

social life,

2. WORDSE DESCRIBING ADVAMNTAGES AND

DISADVANTAGES

It fits perfectly for people who..,; much easier to relax,
can be really boring, seems 1o be more expensive, the
lack of entertainments; living in the city is much faster
arvd mwch maore social, how predictable your life s,
hava a steady pace of lifa, to be in tha center of pulblic
life, hate din of a city, more job opportunities, expand

your social cirele, lascinating views, comiort of

countryside personal space, safety, at the same time
muore tinng; breathtaking landscapes, tastes diffes,

depends an your priorities.

3. COMPARISON AND SPECULATION

HMudopralma

OScysaaHHe

with the gustars. Maybe, there are on a
musicel festival of some meets foe
bards. They look more seriously or
focused on what they are doing, but |
can't say that they are nat happy
about where they are.

To my mind, it is a great difference in
kings of Me which &l these peo.,, “iu

15 Mpanwics  Orestnr o
’ Cuurnana Macosaoea
Well done, Nastya! Especially |
liked tha sentance: 'They are
enjoying the company of each
othar and look delighted.
Tt Mosswren  Ormwrurs
‘ Orsersre
Baw xommantapwit.., @ (_:)

22 (i) [ =

Instructor’sFeedback to Some of the Students' Answers.

of words and grammar structures recommended
for use (Figure 4).

PoTo Meponpua

And now the model answer offered by the specialists
from Cambridge University. Hope you'll enjoy the
vocabulary and the strectune:

Both of these pictures show different places where
peaple live; the first one is a neighbourhood af
detached houses, while the second one is a coastal

city with many skyscrapers,

(similarities + differences + question) One advantage
of living in the first place is that you can have your

own garden where you can relax with your farmily.

Alzo, it's a very quiet place. On the other hand, the

obvicus upside of living on the seaside is that the

weather is usually mild and you can go swimming and
sunbathing guite often.

Ag for the disadvantages, | believe that the
nebghbourhood in the first plcture can be a little

thera.

boring for young people as there isn't much to do. As
regards the second picturs, it might be a littls
crowded, especially in the summer, sa it could be
uncomlartable or inconvenient Tor the peoaple living

As you can see in the task above, the comparison is

made arcund the question of the task, i.e, advantages

and disadvanlages. In this way, you're saving lime to
do the task properly without leaving anything out.

NpocmoTpeso: @0 )

In contrast, probably, while inthe second plcture, it ™ Hpaeuea [ KommesTapwii
saams to ba, | am not sure, but) Howsver, Speaking
about,.., To my mind..., In my view

CEI-ETJ’!EH-H MAcoenoEa e
Al rses thae rmoedal sncwssar affarced b tha gnacialicta T mmmmmn AT - -

B & @ L

= El =8

@ Lo =

Figure 4. Instructor’s Analysis of Commentaries and Recommended Lists of Topical Vocabulary
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As for grammar and spelling mistakes, some of
them were discussed during the individual
consultations with students, although the
majority of them was regarded as those which do
not impede communication and hence were not
taken into consideration.

In order to provide the credibility of the results,
the students were tested at the beginning of the
course, mid-term (that coincide with the
beginning of the experiment) and at the end of
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the course, which allowed to define their
progress in Speaking.

Students’ performance was assessed according to
5-band scale in four different criteria: Grammar
and Vocabulary, Discourse Management,
Pronunciation, Interactive Communication. The
average results of the assessment are shown in
Table 1 with Mean standing for average scores
for sample population of 24 students (two groups
12 students each).

Table 1. The results of students’ academic performance in FCE speaking, part 2 (long term) at the
different stages of the course

Test Results (Mean £ SD) Average Progress (%)
Placement Test Data 2.75+£0.68 218

Mid-term Test Data 3.35+0.53 '

Mid-term Test Data 3.35+£0.53 29.1

Final Test Data 4.325+£0.51 '

Placement Test Data 2.75+£0.68 573

Final Test Data 4.325+0.51 '

The resulting data prove that students upper-intermediate learners to pass the FCE

significantly improved their performance in
Speaking competence on average in 21.8 %
during the first term, and in 29.1 % after the
experiment had started, overall progress being
57.3 %.

Discussion

According to C. Pesce the advantages for using
social media as a learning tool are the following
(n.d.): it engages, encourages, enhances students.
They can express themselves, collaborate,
interact, share information, communicate freely
and easily. Teachers can share resources like
images, worksheets, and engage creative
homework tasks. Teachers can also make
comments, have feedback and share suggestions.
By analyzing some national sources about
teaching English with new technologies in
general (Melnyk, 2011; Chernii, 2013; Danilina,
&  Shabunina, 2018; Kovalchuk, &
Krasnokutska, 2017), and through Facebook in
particular (Karpa, 2015); by proving our previous
experience (Kostikova, 2018; Kostikova, 2017),
we have defined finally several tips of using
social media as a learning tool in the classroom.
The authors’ experience deals with positive
effect of how social media can be used as an
effective tool to teach English speaking for

exam. The authors’ positive experience is unique
in Ukrainian learning context.

The findings of the present study confirm the
idea that social media providing both
collaborative and at the same time individual
approach can serve as an effective instrument to
enhance the progress in teaching Speaking,
namely the FCE Long turn.

Besides, when it comes to competence in foreign
language speaking, the image that most people
bear in mind is a small talk on different topics of
everyday life. However, in Cambridge English:
First, Speaking is represented by four parts each
having its specific purposes; with part 2 being
considered the most challenging and hard to
follow by the most of candidates.

This part, also known as ‘Long turn’ gives
students 1 minute for the task to talk about two
photographs offered by the examiner. Students
are supposed to provide a well-organized,
cohesive, logical comparison of these photos
demonstrating the vocabulary variety, use of
linking devices, grammar accuracy, discourse
management and intelligible pronunciation
within certain time limits, which appeared to be
demanding even for the students who
demonstrated good commands in other formats




726

of Speaking (e.g. the interview, collaborative
task, further discussion).

Many learners lack confidence while performing
in this task and the instruction in the classroom is
not often enough: in-class process in Speaking
skills training is usually time-consuming, it can
cause time imbalance allocated to practicing
different competences. Thus, for all intends and
purposes the idea of the experiment to use social
media to help students to develop skills necessary
to successfully perform in FCE Speaking, Part 2
has proven to be quite productive: students
demonstrated significant progress during the
experiment and got high marks in Cambridge
English: First exam.

Conclusions

On balance, the article represents the results of
the experiment that was organized to explain the
strategies of teaching English speaking to pass
the FCE exam, to comprehend the determination
of pedagogical practices, advantages, benefits,
and challenges of social media to prepare upper-
intermediate students for the FCE Speaking Test.
It can be concluded that the illustration of the
social media implementation showed that it is
really an effective tool for teaching English
speaking; being focused primarily on preparation
for the FCE Speaking Test, it turned out fairly
useful for the learners striving to achieve B2
level.

The obtained results of the experimental research
demonstrate learners’ progress in the FCE
Speaking Test and can be regarded as the
evidence that social media do have a positive
impact on mastering  upper-intermediate
learners’ speaking skills. Provided that they are
implemented systematically with a careful
consideration of learners' problems and needs,
social networking sites can be said to have an
obvious correlation with upper-intermediate
learners’ progress.

The article has confirmed that upper-
intermediate learners who participated in
preparation for the FCE Speaking Test supported
by social media expressed ideas to continue using
them in further English language practice. The
survey findings provide justification that social
media can serve as a perfect tool for better
learning and more efficient teaching.

Further research will be focused on
demonstrating our own experience of some other
unconventional teaching tools of preparing

upper-intermediate learners for passing their
Cambridge English: First exam.
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