Citizenship education of young people in the UK
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AnnoTaymnsa: B cratbe paccmaTpHBaloTCA KMOUeBHE BOMPOCH MPabaH ckoro obpa-
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LIEHT Ha TOM, HTC rpaxaaHckoe 0BPazoBaHie JAeT BOZMOKHOCTD AETAM M MONGLBM
TOAAM YZHATH O CBOMX NPABaX U O TOM, KaK WX 2alMTHTL B Clydas HeobXoaumocTH.

Annotation: Key issues of Citizenship education in the UK is examined in this
article. The key stages, aims and purposes of Citizenship education in the National
Curriculum aré analyzed Thereis an emphasis on the fact that citizenship education
gives a possibility for children and young people to know their rights and how to
pratect them if it is necessary.

Citizenship is an important route to the achievement of a culture of peace —
any progress towards peace is likely to result from vigorous, tenacious and effective
citizen action. Throughout the world, citizens are increasingly convening in order
to demand a more just world order, and claim their rights to participate in making
the policies that determine the quality of their lives. Citizenship education in formal
schooling should aim, through effective teacher training, both at the intentional and
systematic preparation of young people as effective global citizens, as well as the
formation of a global polity capable of assuring the human rights of all peoples, and
enabling them to become agents of their own social welfare.

Citizenship in its most positive terms refers to a mutually beneficial relationship
between an individual and a polity, ie. a political body, a state, institutions of
governance and/or membership in a society which recognizes the value of the
individual to the group and the inherent dignity of all group members. It is in such a
positive network of relationships that constructive citizenship flourishes.

In all but recent years there has been no tradition of civic or citizenship teaching
in English schools’. In the late 1990s, a number of concerns emerged, which acted
as drivers for the introduction of citizenship education as a statutory National
Curriculum subject in 20022

These included:

»  adwindling interest in politics, the political process and voting, especially
among young people (sometimes referred to as a'democratic deficit);

. an apparent disintegration of the 'social fabric of society (a sense that there
was a reduced emphasis upon the importance of society and community, and a
growth of individual interest);
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«  growing concerns about violence and extremism in society;

«  concerns that the National Curriculum was too narrow and prescriptive’.

Allofthe above created adesire tobroadenyoung people'sknowledge, understanding
and skills. The introduction of citizenship as a statutory subiect in 2002 aimed to help
young people tobecome politically literate, socially and morally responsible, and active
within their schools and local communities. The revised curriculum for citizenship
builds on strengths within the original curriculum to focus on three key concepts:
democracy and justice; rights and responsibilities; and identities and diversity. Whilst
the above drivers were instrumental in shaping this new curriculum, morerecentissues
including the enlargement of Europe and increased migration of people, the perceived
threat otinternational terrorism, particularly following the London bombings 02005,
and the introduction of a duty on schools to promote community cohesion have also
had a key impact in determining the focus of the new curriculum — particularly the
'identities and diversity' concept’.

The focus of the curriculum is therefore not just about educating for political
literacy and student participation, but also about educating for social cohesion.
Current debates are centered on two issues. First, consideration to strengthening
civic and citizenship education as part of efforts to review the primary curriculum
in schools®. Second, discussion about setting up a civic service programme for all
young people age 16 to 18 to give them experience of working in local communities.

The aims and purposes of citizenship education in England are defined within
the National Curriculum as follows:

Citizenship Education equips young people with the knowledge, skills and
understanding to play an effective role in public lite. Pupils learn about their
rights, responsibilities, duties and freedoms and about laws, justice and democracy.
Citizenship encourages them to take an interest in topical and controversial issues
and to engage in discussion and debate so that they can develop informed views

of their own. They learn to take part in decision-making and different forms of

action. They learn to play an active role in the life of their schools, neighborhoods,
communities and wider society as active citizens®.
There is no prescribed model for the teaching of citizenship education in schools.

Schools are advised to dedicate up to five per cent of curriculum time to the teaching

of citizenship, but this can be undertaken in a number of ways. Examples include:
discrete citizenship lessons; integration into other subjects (for example, history or
religious education); as a cross-curricular subject; through the pastoral (tutorial)
system; through extra-curricular activities or through SpPleI events, dedicated
curriculum days or assemblies.

3 International Civic and Education Study Citizenship / ICC3 Encyclopaedia: Draft national chapter
{England) NRC (Febl()4a

4 4 d glra rer, B (20090, "Stren
eport” In P Levine and | T
Vanderbilt Py 55,
Zurriculum Betrieved Feb 4, 2010 [SnerTpoRRE pec
_d‘llual}—l_Lllllu_llLIU.d

rracyinEngland:

gthening education for citizenship and demo
Life. Mashville:

uniss (Eds) Engaging Young People in Civic

CUJEL: httpegreurricn lum.qeds.

~————



Citizenship education is recommended to primary schools as a non-statutory
programme of studv at key Stages 1 and 2 {ages 5-7 and 7-11).

Atkey stage 1 (ages 5-7) pupils learn about themselves as developing individuals
and as members of their communities, building on their own experiences and on the
early learning goals for personal, social and emotional development. They learn the
basic rules and skills for keeping themselves healthy and safe and for behaving well.
They have opportunities to show they can take some responsibility for themselves
and their environment They begin to learn about their own and other people's
feelings and become aware of the views, needs and rights of other children and
older people. As members of a class and school community, they learn social skills
such as how to share, take turns, play, help others, resolve simple arguments and
resist bullying. They begin to take an active part in the life of their school and its
neighborhood’.

During key stage 2 (ages 7-11) pupils learn about themselves as growing and
changing individuals with their own experiences and ideas, and as members of
their communities. They become more mature, independent and self-confident.
They learn about the wider world and the interdependence of communities within
it. They develop their sense of social justice and moral responsibility and begin to
understand that their own choices and behavior can affect local, national or global
issues and political and social institutions. They learn how to take part more fully
in school and community activities. They learn how to make more confident and
informed choices about their health and environment; to take more responsibility,
individually and as a group, for their own learning; and to resist bullying,

Thereafter, at key stages 3 and 4 (ages 11-14 and 14-16), citizenship is a statutory
National Curriculum subject.

At key stages 3 (ages 11-14) and 4 (ages 14-16), there is still a strong focus upon
key skills and concepts within the citizenship curriculum. However, at this stage,
students begin to focus also on more specific subject content. This content is wide
ranging and draws upon a range of subject disciplines, including politics, social
science, history, economics, geography, English, ICT, religious education and social,
personal and health education.

The programme of study for citizenship at key stage 3(11-14) has recently been revised
as part of a major revision of the National Curriculum in England. The new programs
of study for citizenship came into effect in 2008. However, there is a phased approach
to implementation so that Year 7 students were the only students to experience the new
programs of study in September 2008, Year 8 students are being introduced to the new
curriculum from September 2009 and Year 9 (international Grade 8) students will not
experience the new programs of study until September 2010. The study of citizenship
within the revised curriculum is underpinned by three key concepts:

Democracy and justice: This focuses on the role that citizens can take within the
political and justice systems in the UK It includes: freedom as part of democracy; fairness
and the rule of law as part of justice; power and authority; and accountability. Pupils
should understand that accountability happens at many levels, ranging from a responsible
7 Citizenship: Key concepts [SmexTponni pecype] URL: httpefwww zducation gov uk/schools/
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opposition in parliament challenging, testing and scrutinizing what government is doing,
to citizens in local communities challenging decisions that affect them.

Pupils should learn about the need to balance competing and conflicting
demands, and understand that in a democracy not everyone gets what they want
Linking teaching about democracy, elections and voting with the student council
provides a way for pupils to apply their learning to real decision-making situations.

-Active participation provides opportunities to learn about the important role of

negotiation and persuasion within a democracy.

Rights and responsibilities: There are different kinds of rights, obligations and
responsibilities — political, legal, human, social, civic and moral. Pupils should
explore contested areas surrounding rights and responsibilities, for example the
checks and balances needed in relation to freedom of speech in the context of threats
from extremism and terrorism.

Identities and diversity: living together in the UK: This includes the multiple identities
that may be held by groups and communities in a diverse sodiety, and the ways in which
these identities are affected by changes in society. For example, pupils could learn about:
how migration has shaped communities; common or shared identity and what unifies
groups and communities; and how living together in the UK has been shaped by, and
continues to be shaped by, political, social, economic and cultural changes. The historical
context for such changes should be considered where appropriate®.

Citizenship Education at key stage 3 canbe organized in anumber of different ways.
Some schools will offer it as a discrete subject, whilst others will integrate it across the
curriculum, within specific subjects, or as an element of the personal, social and health
education curriculum. Teachers have freedom to implement and teach the National
Curriculum programs of study using their professional judgment, using resources
that they feel are most appropriate. The Qualifications, Curriculum and Development
Agency (QCDA), the Government's expert body on curriculum and assessment,
also provides guidance to schools on implementing an effective curriculum. The
curriculum does not specify the amount of instructional time that should be devoted
to citizenship education, although there is a recommendation of approximately five
per cent of overall curriculum time. Teachers assess students against an eight-point
attainment target scale devised by the, then, Qualifications and Curriculum Authority
(QCA), with Level 8 representing the highest level of achievement®, -

The programme of study for citizenship at key stage 3 recommends that students
should be encouraged to be actively involved, both in their citizenship lessons — through
discussion, debate and critical enquiry, and within their schools and communities through
involvement in community projects, School Coundils (which are democratic student
bodies) and other extra-curricular opportunities. The extent to which individual schools
and students interpretand implement these guidelines, however, varies considerably™.

2 Citizenship: Key concepts [Smextpouns pecype]. URL: httpyfwww.edncation goviukischools/
teachingandlearning feurriculum/fsecondarybo0199157 citize nship

% Qualificat and Curriculum Authority (30 Citizenship: Programme of study for key stage 2
and attainment targets, London: GCA.

10 International Civic and Education Study Citigenship / 1CCS Encyclopaedia: Draft national chapter
(England) NRC (Feb10)4a




To summarize, we can say that in our increasingly globalized and interdependent
world, themes of citizenship and human rights are becoming moreexplicit and
more widely understood and are being I‘t‘kOUHIZt‘d as increasingly relevant within
both formal and non-formaleducation sectors. There is a growing awareness
that whathappens to citizens in one part of the world can often have a direct and
significant impact upon the lives of citizenselsewhere. It is to all our benefits that
we understand inpractical ways what it means to be an active, responsible, justand
thoughtful citizen, not only of our own locality but also of the globe.
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AHHOTau“ﬂ: CTaThA NOCBALEHA BONPOGAM MY3BKANbHOT O BOCNMTAHWA COBpe-
MEHHOW IMHHOCTH W ero HE‘O6XD}1HMOI\& OPUEHTVPROBAHHOCTY HA BRICOKME KyNb-
TYPHBE LEHHOCTH.

«OcHora 06mecTBa — KYIbTYpa. KynbTypa — TOT CTepiKeHb, 1Y XORHBIH, Kade-
CTBEHHBI I, KOTOPHII He IOBOMIUT BPATh, BOPOBATH RO BCeX cdepax, M B SKOHOMMKe
B TOM yncne. M nonuTuka 6ymeT HpaBCTReHHOM M CROOOI HOM TOT A, KOTJ a YeloReK
6yJeT KyNbTYPHO pa2BUT. KyIbTypa — 3T0 BRHICOKOe Ka9eCTRO P OXKMBAHMA U CO-
3MJAHMA KM2HU, M ed OCHOBA — KIaccHyecKkasd MUTepaTypa u MCKYCCTRO, KOTOpHe
o0eperamT UeHHOCTH BedHbles, — B. M. Termmurckas.

My2pIKa — 3TO HCKYCCTRO 2BYKOR. VIMEHHO B 3BYKOBBIX XY100KeCTREHHBIX 00-
pasax OTpaKaeTcd OKPYXAMIAA HAC HeliCTEMTeNBHOCTh, MepeJalnTcd YYRCTEA,
HACTPOeHN, NepeXkupanus niofeit. GopMuporaHte HPABCTReHHOH, BCECTOPOH-
He PasBUTON FapMOHMYHOMN JMYHOCTH HEeRO2MOXKHO 6e3 CIOCOOHOCTH MOHMMATB,
YYBCTROBATH M JIFOOMTE MY3HIKY, LIeHMTE RHIAOMI Me A IPOH2ReleHI I My3bIKaTb-
HOTO MCKYCCTRA My2HKATBHOE ROCIIMTAHME BKIIOYAET B Ce6d 2HAHMe O My2biKe,
G OpMHpPYeT MY2BHIKUTBHBIH BKYC, MySHKQIBHYIO KYIBTYPY YellOReKa, He Cy4aitHO
ABMAACH OJTHUM M2 CAMBIX JefICTBeHHE X CTIOCOGOR 5 CTe THUeCKOTO BO2JeHCTRIA.

BocniuraTenbHoit ponmu My2hlKM emé B JpepHell I'pelimi GbIIM MOCBALIEHH
TpyAs Apucrotensd, IInarona, nudaropeliner. [MapHAg Wled BHILYIIOMAHY TOTO
NOTIOKEeHN S POCTA M HA PeIKOCTE GeCXUTPOCTHA — B KaKOM My2BIKA/ILHOM cpefie
BOCIIMTHIRAETCA MOJpacTalolee IIOKO/IeH)e, TaKORa M 6yleT IMIHOCTE B NMOPY CO-
BepIIeHHOMeTH. FITeaTbHBIM 2By KORBIM ITPOCTPAHCTROM, MO MHeHHED APUCTOTEN,
6BUTH COYMHEHN S, OPMeHTUPORAHHb e HA NTanbl. TaK, APeBHErpedecKHii MBICIMTENE
Ompefen geT OXMH 717 A4 BOCIUTAHNUS CTOMKOCTH, MYXKeCTBa, APYToil — JAns 6onb-
oM TeaTpanpHol ayguropuu. Takum obpazom, yxe B IpepHeit Tpewn Obina oT-
MeueHa CBA2b MY2bIKH ¢ HPABCTReHHOCTEEO, ICUXMKOM M TeMITepaMeHTOM YelTOReKa.

B90-xrogax XX peka B COBpeMeHHOM 00LIeCTRe CIOXITAch HebaronpuarHas
CHTYAl B BOIIPOCe HPARCTREHHOTO M KYIBTYPHOT' O ROCITMTAHMA MOIOAOTO NTOKO-
nenny. Hapany ¢ o61IMM yXyIIIeHMeM MOPaTEHO-HPARCTReHHO! 06CTAHOBKM HA
¢oHe cHaza KyIBTYPHO-JOCYTOROH HedTelBHOCTH, OTCYTCTRHA YeTKHX MOMOKH-
TeNIBHHX KM2HeHHHBX OPMEHTHPOR 719 MOTONEXKH, KOMIIEKCHOM rocysapcTReH-
HOJ NOTMTHMKH P MHTepecax JeTelf, IPOH20IIIA TOT MeHA RBICOKOX Y 02Ke CTR éHHBLX
00paslor KMHeMaTorpaduy M MYTBTMITIMKALMHM, JeTCKOM AMTepaTyphl M HM20-
OpasHTENEHOTO MCKYCCTRA, JeTCKOTO MeCeHHOTO TROPYeCTRA H TeaTpa, JaleKo He
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