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songs and artists gives us something to talk about with your English-speaking friends. 
 

BUSINESS ROLE-PLAYING AS KEY INTERACTIVE LEARNING 
FOR PROFESSIONAL AND COMMUNICATIVE COMPETENCES 

Lytvyna Yuliya, Assoc. Prof., Ph.D., Melitopol 
 

The main advantage of business role-playing 
games as a teaching method is close-to-real-
life communication. During this process 
students learn to formulate their ideas 
correctly, present reasons and take a stand 
etc. These activities not only provide 
students with scientific comprehension 
results, but also form independence, develop 
and improve their creative abilities. These 
interactions are a kind of non-formal 
communication which helps students to 
combat some stress and language barriers. 
I have tried some modifications of business 
role-playing game at the lesson for students 
of Business English.  A useful role-playing 
activity would be “Dilemma & Decision” 
(Intelligence Business), for example, taking 
part in a discussion forum on the subject. 
After finishing discussion and making final 
decisions students could write a short report 
to outline the key issues (Trappe 2011). 
 
During simulation games the activity of 
certain company organization or its 
department is simulated. The events, a 
certain activity of people (a business 
meeting, plan discussion, having a talk) can 
be simulated as well as the environment and 
conditions of the place (Manager’s Office, 

Meeting room). One example of this game is 
a meeting of the management teams to 
present different kinds of recommendations 
after learning the fact file, making analysis, 
comparing the advantages and 
disadvantages of each solution of a problem. 
 
Operation games help to work out the 
implementation of specific operations, for 
example the respondent survey, taste tests of 
goods in a shop. In operation games a 
corresponding process is modeled. A more 
complex task is to combine a simulation and 
an operation game, for instance, a designing 
evaluation questions and an interview in the 
HR of a company. First, students have been 
asked to design the list of questions used by 
all the hiring managers. The questions 
should focus on the following areas as 
conflict, authority, ambition, networking, 
sociability, stress and resourcefulness. The 
group has to prepare an evaluation grid for 
the managers to enter their marks out of five 
(5=excellent). The interview will last a 
maximum of 30 minutes. The next task is to 
enter an evaluation of the quality of the 
candidate’s response directly into a 
computer (Trappe 2011). 

 
SCENES FROM FILMS TO TEACH ENGLISH FOR LAW STUDENTS 

Nesterenko Ksenia, Assoc. Prof., Ph.D., Kharkiv 
 

Truly say, while working with law students, I 
have never used song in the classroom, 
except for some lines of some of most 
famous in some appropriate situations (like, 
We don’t need no education, Are you 
sleeping, brother John, Hosanna, hosanna, 
I’m an alien, I’m a legal alien) as fillers or 
teacher’s comments. Another thing if films.   
 
Many Hollywood films contain scenes of 
interrogation, jury trials, discussing 
investigative process, etc. Unfortunately, 
lack of academic time does not give a chance 
to work with such episodes from films in 

detail, but the task to watch, to understand 
phrases and tactics applied by characters is 
possible if to ask the students to do it at 
home as self-preparation task. Then, in the 
classroom all prepared by the students is 
discussed and compared with these real 
tapes of real, not film cases. 
Such kind of work seems useful on several 
reasons. 

1. The students watch and listen and 
understand authentic language, performed 
by actors with all necessary lexis, stresses, 
logical pauses, etc. 
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2. Usually these are good films that can 
form aesthetic taste in students. For 
example, films A Few Good Men, Time To 
Kill with awesome scenes of jury trials in 
them. 

3. Watching such scenes gives the ground 
for the discussions in the classrooms and 
developing speaking skills of the students. 

4. Once I suggested a tape of a real court 
case to compare its content and order  with 
the filmed scenes of jury court proceedings. 

5. The students were shocked by 
inconsistencies between real and fictional 
scenes and ways of proceedings. 

 
USING SONGS IN FUN PRACTICAL WAYS 
Oliynyk Olha, Assoc. Prof., Ph.D., Kharkiv 

 
Songs have been part of the human 
experience for as long as we can remember. 
People sing at religious services, bars, in the 
shower, and listening to the car radio.  Songs 
have become an integral part of our 
language experience and if used in 
coordination with a language lesson they can 
be of great value. 

Music is frequently used by teachers 
to help foreign language learners acquire a 
foreign language. This is not surprising since 
the literature abounds with the positive 
statements regarding the efficacy of music as 
a vehicle for first and foreign language 
acquisition. It has been reported to help 
foreign language learners acquire vocabulary 
and grammar, improve spelling and develop 
the linguistic skills of reading, writing, 
speaking and listening. According to 
educators of foreign language learners, 
music is advantageous for still other 
reasons. First, for most students, singing 
songs and listening to music are enjoyable 
experiences. The experience is so 
pleasurable that it is not uncommon for 
students to “pester” their teacher so that can 
sing again and again. Furthermore, by 
engaging in a pleasurable experience, 
learners are relaxed and their inhibitions 
about acquiring a second language are 
lessened. Yet, while they are more relaxed, 
they are also more attentive than usual, and 
therefore, more receptive to learning. 
Through songs, students are exposed to 
“authentic” examples of the second 
language. Furthermore, target vocabulary, 
grammar, routines and patterns are 
modeled in context. These are but a few of 
the benefits associated with music and song 
use in the second language classroom which 
first come to our mind on this topic. But 

there are disadvantages too. Among them 
the most important are: 

• Administrators/teachers/students do not 
take music and song seriously 

• It disturbs neighboring classes 
• Some students get too excited 
• It takes away from the normal syllabus. 

Time is lost. 
• Students disagree about songs, and have 

different musical tastes 
• Students just want to listen, not to work. 
• Lack of technical equipment due to cost 
• Teachers do not like to sing or are not 

musical 
• EFL songs are boring. 
• Students will not sing 
• Songs go out of date quickly 

 
But nevertheless we keep on using songs. 
Why? So let’s turn to Theoretical Rationale.  
 
The first step in developing a theoretical 
rationale for using songs in the classroom is 
to label the types of listening processes and 
then identify the reasons teachers and 
researchers provide. From here, we can see 
that the teachers’ motives are actually 
grounded in theory. 
 
There are two processes involved in 
listening, and both can be utilized when 
songs are used in the classroom. The activity 
which is selected for a particular song will 
determine which of the processes is active. 
The first is bottom-up processing where the 
listener builds up the sounds into the words, 
sentences and meaning. The second is top-
down processing where the listener uses 
background knowledge to understand the 
meaning of a message. Practicing both of 
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“Next year Economic Faculty is introducing the pilot curriculum for Bachelor students with a view to 
introduce exams (international format) for Master students. I have been also working as English teacher at 
language centre for 10 years. Our students are schoolchildren who usually pass National Independent Testing 
or school exams. Only two of my students have tried and passed IELTS for studying abroad. Today more and 
more students of our university and centre are asking about exam preparation. So we have to develop the 
curriculum for exam training course and pay more attention to exam strategies and activities during our 
teaching”. 
 

 
Nesterenko Ksenia, Associate Professor, Ph.D., 
Yaroslav Mudry National Law University, Kharkiv. 

Years of teaching practice: 30 
Experience in preparing students for taking international exams in English: 
“Special courses for taking international exams in English have just recently be introduced in our university, 
and only one teacher from our department (of foreign languages № 3) has such experience (FCE exams). But 
the tendency is obvious: more and more students wish to take such courses, and more teachers should be 
able to deliver them. From my part the first step has already been made – I attended seminar “Cambridge 
English Exams: Content and Ways of Training Candidates (with an emphasis on International Legal English 
Certificate and English Preliminary) and tried to use some structural and content elements of it during my 
practical classes”. 
 

 
Oliinyk Olga, Associate Professor, Ph.D., 
Kharkiv State Academy of Culture, Kharkiv. 

Years of teaching practice: 20 
Experience in preparing students for taking international exams in English: 
“I prepare students for taking international exams. Lyceum Professional is Cambridge English School and 
our students take YL exams + KET+PET. At the Language School Professional I prepare adult students for 
taking IELTS”. 
Experience in giving seminars in EFL teaching: 
“I am a TEA-2007 program alumnus, so upon returning to Ukraine I gave a lot of seminars to my colleagues 
in the lyceum. I am also an alumnus of Training of Trainers Course (Kyiv, 2005); therefore I conducted 
seminars for teachers in Kharkiv”. 
 

 
Ovcharova Nina, ELT, 

First City Gymnasia, Cherkasy 
Years of teaching practice: 33. 

Nina has a long experience in preparing students for taking international exams in English; she is an active 
participant of training programs.  




