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TEACHING READING IN LEGAL DISCOURSE FRAMEWORK

Students mastering law are supposed to develop their ESP integrated skills in
legal discourse. One of the central features of legal discourse is the fact that the
legal language is very conservative, relies on standard formulas of expression, very
slow to change. Legal language is very definite and precise as the words are used
in strict accordance with the definitions understood by all participants. Members of
legal profession make careful distinctions between words that seem nearly
interchangeable in the general use of a language: the difference between
“residence” and “domicile”, “privilege” and “right”, may be of little consequence
in everyday language, but in a legal context these distinctions are important. In
everyday language, we ordinarily try to leave the obvious unsaid, presume that
people know what we are thinking and understand what we mean. In legal
discourse, nothing can be taken for granted: every significant detail must be stated
explicitly. Formality in legal language is the expression of the formality of the
legal process itself. The complexity of certain legal concepts demands a
corresponding complexity in sentence structure. A great many qualifying phrases
and dependent clauses may be required in order to express a concept with the
necessary precision. That is why the texts connected to legal issues demand a lot of
work in the ESP classroom. Law students can also come across a lot of foreign
expressions are found in the legal language, especially Latin [1].

Speaking about law students focus should be put on training them for
academic and professional networking in our country and abroad, using English as
a means of communication as well as participating in international organizations
events, court sittings, running international legal projects. The communication in
the legal sphere includes activities of associations, institutions, and individuals.
The existence of special methods and means of legal activities should be also
mentioned. Along with general ethics and culture, legal ethics and culture should
be taken into consideration by law students mastering ESP course.

There is an opportunity for graduates of Law Universities to be engaged as
professional lawyers in companies and social organizations. Therefore they need to
be exposed new specialized legal and educational materials in English, such as
university professors’ lectures on law, professional articles, documents of
international organizations, law reports and codes suitable for their successful
learning and professional development.

Law students are expected to read a lot and to be able to read effectively
either in their native language and when they study or communicate in English.
ESP teacher cannot teach reading and translating any more with the post-reading
comprehension questions, vocabulary and grammar exercises that follow. Reading
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itself cannot be a kind of skills considered separately. Reading now means
obtaining information, ideas and opinions, with a large degree of independence,
from a range of study and specialism-related sources, understanding terminology
and abbreviations, and using reference sources selectively: identifying the content
and relevance of new items, articles, reports; doing an information search in
Internet; finding information in library catalogues; understanding articles and
reports concerned with contemporary issues; understanding essential meaning of
correspondence; understanding complex instructions and regulations.

Good readers need to be able to identify means ideas and details; distinguish
between facts and opinions; draw inferences; determine author’s intent, stance and
bias; summarize; synthesize two or more reading passages; extend textual
information into new tasks, such as projects, presentation, written assignments [2].

Now students have wide access to authentic texts related to law and legal
problems from legal textbooks, research journals, statutory instruments, state
regulations, contracts, agreements and treaties, and web-based sources on law that
means that the amount of different sources to be read and applied is rapidly growing.

Flexibility in reading and ability to cope with numerous reading materials
include flexibility in speed as well as comprehension. According to Edward Fry,
educated native speakers of English generally read at three different speeds,
depending on their purpose, the difficulty of the material, and their background
knowledge: study speed, average reading speed and skimming. People read
textbooks and complicated documents such as legal documents at the slowest speed.
The reader studies the materials carefully in order not to miss a single point. Law
students and professional lawyers can work with legal materials at study speed to
comprehend every part of them, every special term and professional expression [3].

The students who study law are often assigned to reading materials that are
difficult for them, and taking into consideration the special features of legal
discourse do not provoke excitement. The development motivation for reading is
one of the most important tasks for the teacher. To encourage students who are not
inclined to read required texts teaches can try to connect reading to students’
experiences, immediate goals, future plans, or to the texts read earlier. Nowadays
the Internet allows us to access endless reading, video and audio materials on a
wide range of topics. Teachers can locate such materials and present them in class.
Students can be provided with the opportunities to select some of their own reading
connected to some idea, current political or legal situation. Another way to provide
a choice is to let them select questions for discussion or point for presentation.
When students have some degree of choice, it serves as an excellent motivator.

Cooperation among students gives the opportunities to work together, almost
anything related to reading can be shared in pairs or small groups, including
answers to comprehension questions, reaction to reading.

Development reading skills for professional purposes is impossible without
vocabulary building. The following activities can contribute to vocabulary and
reading skills development: encourage students to become word collectors; ask
students to categorize words; guide students in analyzing words; encourage
students to use newly learned words [4; 8].
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Comprehension is the ultimate goal of all reading; the main-idea
comprehension should be at the core of all reading instruction [2]. Several activities
can be used as comprehension development instead of comprehension testing. Before
reading students can express anticipations, predictions then after reading confirm or
modify their predictions ask and answer questions in pairs and small groups, discuss
the reading strategies for the particular texts, follow up initial post-reading questions
responses with further elaboration defending their answers, explaining why the
answer is appropriate, pointing out where the text supports their answers, making
connection between two or more texts, texts and their background knowledge.

As most text connected to legal matters are rather demanding the students can
be asked to summarize the whole text they have read or a segment of their reading.
Such task provides students with practice of identifying the main ideas, articulate
those ideas establishing links across the main ideas and supporting details. Students
can write a one-sentence summary for each paragraph while reading. The useful
tool of post-reading activities is creating graphic organizers — fill the simple
diagrams with key words and phrases to indicate the discourse organization of the
text paragraph or section. Texts or portions of texts that are organized around
problem solution, comparison-contrast, or timeline/sequence frameworks work as
visual aids for better comprehension.

Paragraph cohesion, both within and among the paragraph, is brought about
by “key phrasing” that is restatement of a subject in a later sentence or paragraph
in one of three ways: 1) direct restatement; 2) partial restatement, often with this or
such; restatement in an altered form. The analysis of cohesion is linked to
vocabulary development in that it requires knowledge of the meaning. Reading and
vocabulary have a symbiotic relationship: one really is impossible without the
other. There is an important question: what words in the text are vital to understand
in order to read the text critically?

Reading skills development includes a lot of learning-by-doing activities,
which help students extract meaning from texts by using note-taking skills,
following directions, following the sequence of ideas, solving problems set up in
the texts. Information in the text, which is highly structured in nature often lends
itself to being transferred to graphic forms, such is lists, diagrams, and flowcharts.
By manipulating the data, learners gain more experience with the language as well
as with the underlying organizational systems presented in the reading materials.

A vital aspect of learning by doing goes beyond reading itself for it moves
into peer discussion activities. The talking which follows reading is an important
part of both language learning and content learning.
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JLIOBUIM TEKCT SIK A)KEPEJAO
HAHIOHAJIBHO-KVJIBTYPHOI IHROPMA LI

Onsier0 3 TONOBHUX wLinel npolecy HaBYaHHA 1HO3eMHit MOBI €
TOPOHMKHEHHS B KYJbTYPY Hapody, SKOMY HajeXMTh L MOBA, B CHUCTEMy HOro
CBITOCHIPHARATTA 1 cHUMBOJIB. OCKIIBKH MOBa — L€ NPOAYKT COLIANBHUM, 1 5K
¢dopMa icHyBaHHs pO3yMOBOI HiAILHOCTI JIFOIMHHM OXOILTIOE yci cdepu ocobucroro
i rpoMaiceKOro >XWUTTS, TO BiH € Pe3YAbTATOM TEOPETHHHO! 1 NpaKTUHHOT
HisIBHOCTI K iHAMBiAyyMa, Tak i cycninsctBa. KymeTypa mapomy, comlianbHi
YMOBH NpPOKMBaHHSA 1 MOBa LIbOFO HapoJy — HEPO3PUBHO B3aeMo3B’s3aHi. Tomy,
HaBYaHHs iHO3eMHii1 MOBI HeMOxJ1MBE 0€3 HaNeXKHOT yBaru 10 UMX YMHHUKIE.

Vubosi nporpamu 3 iHO3eMHHX MOB TPaAMIIHHO OXOIUTIOIOTH 3HAHHA MpO
KyJbTYpy, icTopito, reorpadito, ocobaupoctTi HOOYTYy i AEpKABHOrO YCTPOIO
KpaiHH, MOBa KOl BMBYAeTbCA, TOOTO YCi acmekTH COUIOKYJILTYPHHUX
ocobnuBocTel KpaiHu. B yMoBax cydacHMX mpoueciB riobanizailii 3HauYeHHs
CONIOKY/ILTYpPHOI CKNaZOBOI HA HHUHIIIHLOMY €Tami BH3HAETHCA ycima Ge3
BuKkmodeHHs QaxiBusmu. Lla  cknagoBa OAHOCTaWHO  CHOPUAMAETBCA K
AepuiooCHORa s (OPMYBAHHS COUIOKYNBTYPHOI KOMIETEHUil, Xo4a Yy
BU3HAYEHHI LbOTO MOHATTSA 1 BUABICHHS 3MICTY ICHYIOTH festKi po306iXkKHOCTI.

Tak, pocnmignukn T. M. Komoapko 1 B. M. TonamoBa BigmiyaroTbh, MO
OCHOBOIO  COLIOKYJNbTYpHOI ~ KOMMETeHHii Ha  JiHrBICTMMHOMY PpiBHI €
COLIOKY/IBTYPHA CKNa70Ba 3MICTy HABYAHHS iHO3EMHIii MORI, a came:

a) HauioHaNbHa KyALTypa KpaiH MOBM, 1O BUBYAETHCS;

6) yMiHHs | HaBMYKK BepOaabHOT 1| HeBepOANLHOT HOBEAIHKHY;

B) QOHOBI 3HaHHA HOCITB MOBH [3; 5].

M. B. Cucoer nponoHye pO3AINUTH 3MICT COLLOKYJBTYPHOI CKI3AOBOI Ha
HACTYTNHi KOMIIOHEHTH:

— HaLIOHANBHUI MeHTaliTeT abo cOoCi® MUCIEHHS NPEACTABHUKIE MEBHOI
KyabTypu abo cyOKyabTypH, sKHR BU3HAYaE 1X MOBENiHKY i OUiKyBaHHA NoaibHOro
Bl KOMYHIKaHTIB;

— KOMIUIEKC TpuiioMiB 1 c¢nocobiB ycHOro i mOHMCbMOBOrO mepelaBaHHA
indopmauii npeacTaBHUKaMH KynbTypu abo cyOKyNbTypHy;
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