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Summary. The article intends to explore the correlation be-
tween students' ability to use English phrasal verbs efficiently
and their level of intercultural communicational competence,
as well as to offer some novel ways of phrasal verbs teaching.
The experiment conducted has demonstrated the effectiveness
of applying of some unconventional extra-class activities, spe-
cifically Instagram educational pages Phrasal Cards and Fan-
tastic Phrasals, as an additional tool for teaching phrasal verbs.
The research opens the perspectives for further study of novel,
unconventional methods of English language instruction that
can make learners regard education as an exciting, inspiring
and productive process of cognition.

Key words: phrasal verbs, multi-word verbs, intercultural
communication, language competence, unconventional teach-
ing methods, process of cognition.

Introduction. The processes of Eurointegration have created
the new opportunities for young people's intercultural communica-
tion, e.g. participation in various international student educational
programmes, employment or study prospects, which in most cas-
es require a reliable proof of foreign language proficiency. One
common way to confirm an English-level qualification is to obtain
a certificate in an international examination, e.g. TOEFUL, IELTS
or Cambridge ESOL exams, the last ones recognized by many Eu-
ropean educators and employers, thus preferable for those who
aims at studying or working in the countries of Europe. These in-
ternational exams are intended to test comprehensively all language
skills as well as intercultural competences, so the preparation for
them usually involves the development of certain practical language
skills which reflect a person’s ability to use the foreign language
as a tool to adapt to the English language environment and solve
the range of tasks involving the use of a foreign language. This can
be quite demanding and challenging both for students who often
lack necessary language experience to get fast advance required for
achieving the desired result, and for a teacher who has to deal with
many problems, specifically the variety of important tasks intend-
ed to be completed within the certain limits of in-class time. One
such task concerning the language aspect often underestimated,
however significant for achieving proficiency necessary for suc-
cessful intercultural communication in general and performance in
an international exam in particular, is English phrasal verbs also
termed multi-word verbs, verb-particle collocations, verb-particle
combinations etc.

Analysis of recent research and publications. Being an expres-
sive, versatile and vivid phenomenon of the modern English language,
multi-word verbs have always been a focus of attention of scholars:
apart from the comprehensive analysis of their structure, semantics
and frequency in language (B.J. White [1], A. Esquivel [2], Gardner
D. & Davies [3], B. Hampe [4], B. Rudzka-Ostyn [5]) researches also
concerned various aspects of their cognition and teaching (Nassaji H. &

TianJ.[6],0eY. & Alam Y. [7], R. Chévez Herrera [§], P. Moore Hanna
[9]). Many scientists mention the complexity of phrasal verbs acquisi-
tion for L2 learners: thus, educationalists claim that although the ability
to use multi-word verbs “can assess the level of English language pro-
ficiency' but learners of English “tend to adopt a strategy of avoidance”
[https://www.atiner.gr/journals/philology/2014-1-2-3-Riguel.pdf] [10],
some even argue that “students are not capable to incorporate phrasal
verbs even though they were explicitly presented and studied in class”
[8, p. 12]. Regarding multi-word verbs problem as a semantic rather
than a syntactic one, Moore Hanna, P. offers to present the learner “with
contextualized, meaningful practice of phrasal verbs with a view to de-
veloping independent learning skills” [9, p. 205].

So the purpose of the current study is to describe the experi-
ence and analyse the results of applying additional, unconventional
ways of teaching phrasal verbs with the aim of development compe-
tences necessary for successful intercultural communication.

Presentation of the main research material. In the course
of communication the speakers tend to choose the most effective
language structures to influence the interlocutor in order to pro-
vide successful interaction. The choice of the language instruments
may be determined by differend extralinguistic factors such as
the level of the speaker’s lingual competence, his speaking habits,
the manner of expressing ideas and feelings and other peculiarities
of the speaker’s idiolect. However, all the evidence suggests that
the use of the phrasal verbs is a signature feature of authentic Eng-
lish speech; native speakers use them frequently and in different
contexts as these structures can convey the diversity of meanings in
an expressive, emotional and evaluative way. Although people for
whom English is not a mother tongue often can see no stylistic dif-
ference between, e.g. a verb to disappoint and a phrasal o let down,
or a verb to tolerate and a phrasal to put up with, native speakers,
on the contrary would rather prefer to communicate their ideas with
multi-word verbs, which can enhance the emotionality of an utter-
ance making the speech more eloquent.

Notwithstanding the evidence of their positive impact on com-
munication, multi-word verbs can be quite confusing for L2 learn-
ers as their meaning created by a particular combination of a verb
and a preposition(s) is often idiomatic and impossible to infer from
the components of a phrasal. For instance, the combination of the verb
to fall and the preposition out makes a semantic association fall out
(to have an argument). In addition to that, most phrasal verbs are
polysemous, e.g. make for can mean to head towards a place, how-
ever in other contexts the same phrase is used like: tend to facilitate
something, and its passive form be made for is supposed to describe
a situation when something perfectly suits to a particular function
or person. Moreover, different phrasal verbs can denote the same
thing, e.g. accidentally meet someone can be expressed with such
multi-word verbs as: come across, run across, bump into, meet up
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with, run into, stumble on or happen on. Besides, taking into account
their number (approximately 6,000 presented in the Cambridge Dic-
tionary), the challenge of acquiring multi-word verbs by L2 learners
becomes obvious, and the questions of searching efficient, no matter
if unconventional, ways of teaching phrasals extremely actual and re-
quires careful consideration and detailed research.

Apart from traditional methods and techniques of teaching
phrasal verbs, such as practicing them in exercises, texts, listening
extracts, some new, unconventional ways of instruction were appro-
bated during the experiment held in Yaroslav Mudryi National Law
University. The experiment intended to confirm or reject the idea
of the reasonableness of implementing additional extra-class tech-
niques for faster progress in development of intercultural compe-
tence in the area of phrasal verbs implementing.

The control group included 15 students of year three and four
of the Law University who in addition to their compulsory academ-
ic course of legal English were attending an optional FCE prepara-
tion course that lasted for one academic year 2017/18 at Cambridge
English Preparation Centre of Law University. Besides, the follow-
ing features of uniformity of the group can be pointed out:

- the students were about the same age (from 20 to 22 years
old), but different gender (nine boys and six girls);

- they belonged to the similar occupational environment (Pros-
ecutor Training Institute of the Law University);

-all of them successfully completed the compulsory university
course of legal English;

- they were highly motivated and dedicated (in view of the fact
that their purpose was receiving a certificate that could enable them
to be enrolled for various international student programmes);

- their academic performance in other subjects demonstrated
their critical legal thinking and high learning potential.

The main objective of the course was achieving the linguistic
and intercultural competence at level B2 on CEFR (Common Eu-

ropean Frameworks of Reference) which, according to the Associa-
tion of Language Testers in Europe (ALTE), means that by the end
of the course students have to obtain the following real-life lan-
guage competencies sufficient for successful intercultural assimila-
tion in an English-language environment.

The series of the placement tests taken in the beginning
of the course showed that the weak link that impeded efficient per-
formance and fluent communication of the majority of the students
was inability to use phrasal verbs appropriately. Then additional
fifty-question tasks aimed at checking students’ awareness and mas-
tery of multi-word verbs was developed. The phrasal verbs tested
were the ones most frequently used on the upper-intermediate level.

According to the obtained results, on average only 46 per cent
of the task (23.3 questions) were covered. In order to solve this
particular problem and enhance the students’ advance in learning
phrasal verbs, some extra-class activities were offered. As it seemed
reasonable to use the popularity of social networking sites, the stu-
dents were recommended to use such Instagram educational pages
as Phrasal Cards and Fantastic Phrasals.

The main advantage of presenting information on Phrasal Cards
is that it gives a visual and sound support of phrasal verbs intro-
duced. They usually provide three posts in a row: the first one ex-
plaining the meaning of a multi-word verb as well as a sentence ex-
ample, the next one (usually uploaded the following day) containing
an expressive, often humorous picture illustrating the same phrasal,
or an example from a song; and finally as a revision a short extract
from a real movie is posted with the text script given in comments:

An obligatory part of work with each phrasal unit presented on Phras-
al Cards site was further classroom discussion: students offered their own
interpretation of a phrasal verb and its use in a context; they also shared
their impressions about the picture, the song lyrics and the movie, which
significantly facilitated to the creation of cognitive Tmage-Sound-Mean-
ing-Use' connections on every phrasal verb discussed.
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Image 1. Presenting multi-word verbs

on Phrasal Cards Instagram account
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Designed in a flamboyant manner and also appealing to the uni-
versal preferences of today's youth, this Instagram page has helped
to significantly increase students' interest in this topic, enhance their
English-language involvement and break the limits preventing them
from total absorption into intercultural communication.

Another useful feature of Phrasal Cards is the post with humor-
ous quotations in which phrasal verbs serve as a key to understand-
ing a joke:

Undoubtedly, this method works as a powerful tool to provoke
emotions, which have a strong impact on attention, motivation, un-
derstanding and, hence, remembering.

Another Instagram page intended for English-language learners
that was recommended for students to help them in phrasal verbs
acquisition was Fantastic Phrasals. It contains posts with test ques-
tions (a question for one post) practicing the application of mul-
ti-word verbs. Among its benefits are the regularity of uploading
information; diversity of the phrasal verbs included; quick access to
the correct answer; the explanation provided:

Besides, the tasks are presented in different formats, like multi-
ple choice, key word transformation, sentence completion etc., many
of them correlating with the register of Cambridge ESOL exams:

Interestingly, the majority of the students of the control group
treated this type of activity with certain degree of responsibility,
making no difference between obligatory home assignment envis-
aged by the curriculum and this — to some extend — entertaining
task, however contributing to the general aim of developing inter-
cultural competence required.

In order to provide the credibility of the results, the students
were given a mid-term test and final end-of-the-course mock exam
which allowed us to define their achievement in the English lan-
guage competence according to the CEFR (Common European
Framework of Reference for Languages) scale.

The resulting data showed significant progress in students' per-
formance in both a linguistic and intercultural competence, and spe-
cifically in mastering phrasal verbs:

The resulting data prove that students significantly improved
their performance in phrasal verbs mastery on average in 46.4%
during the first term, and in 27.1% in the second semester, overall
progress being 86%. Correspondingly, their final assessment in all
English language practical skills, including the competence in inter-
cultural communication, confirmed considerable advance of the all
language competences of students in the control group.

Moreover, as it seemed reasonable to survey the students' attitude
to such unusual learning tool as Instagram, a questionnaire was con-
ducted after the final testing. The questionnaire included two ques-
tions: Q1: Do you find it useful to use Instagram pages for boosting
your English? and Q2: Will you continue to use Instagram education-
al pages as an additional learning activity? The students participat-
ing in the survey responded to the items on a five-point Likert scale:
(a) strongly agree, (b) agree, (c) neutral, (d) disagree, or (¢) strongly
disagree. Table 2 presents the responses to Q1 in which over 73%
(8 for strongly agree and 3 for agree) of the respondents answered
that they consider Instagram to be helpful for their learning process,
and 26% (4 students) found the question confusing to answer.

% fantasticphrasal S=  fantasticphrasal

PHRASAL VERBS

Steve
he hadn’t eaten anything
all day.

because

(passed out / fell out)

Fantastic Phrasal

PHRASAL VERBS
Steve passed out because

he hadn’t eaten anything
all day.

(passed out / fell out)

Fantastic Phrasal

=5 fantasticphrasal

PHRASAL VERBS

pass out

to suddenly become
unconscious.

Fantastic Phrasal

Image 3. Multi-word verbs on Fantastic Phrasal Instagram account

%2 fantasticphrasal

SENTENCE
TRANSFORMATIONS

My wife has caught a terrible cold.
WITH

My wife
terrible cold.

Fantasﬁc Phrasal

Fore

n fantasticphrasal

SENTENCE
TRANSFORMATIONS

My wife has caught a terrible cold.
WITH

My wife has come down with a

terrible cold.

Fantastic Phrasal

Image 4. Key-word transformation format of presenting multi-word verbs
on Fantastic Phrasal Instagram account
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Table 1
The Results of Students' Progress
at the Different Stages of the Course

Phrasal Verb Test Results (Mean % SD) Average Progress
Placement 20.7+4.68
Mid-term 30.3+£4.72 17.8 (86%)
Final 38.5+4.05
Table 2

Responses of 15 students of the control group to Question 1:
Do you find it useful to use Instagram pages
for boosting your English?

Strongly . Strongly
agree Agree | Neutral | Disagree disagree
Number of 8 3 4 3 )
responses
Percentage 53.3% 20% | 26.7% - -
Table 3

Responses of 15 students of the control group to Question 2:
Will you continue to use Instagram educational pages
as an additional learning activity?

Strongly Agree Neu- Disagree Sfrongly
agree tral disagree
Number of 9 5 | i
responses
Percentage 60% 33% 0.06 -

However while answering Q2, the majority of students con-
firmed their desire to use Instagram educational pages as an addi-
tional learning instrument. The students responses are presented in
table 3.

Thus, the survey results indicate the positive attitude of the stu-
dents of the control group to supporting their learning with Insta-
gram educational pages as an optional self-study activity and their
wish to use this method on their own in future.

Conclusion. On balance, the synthesis of the research results
allows us to draw the conclusion about the effectiveness of apply-
ing of some unconventional extra-class activities, specifically Insta-
gram pages Phrasal Cards and Fantastic Phrasals, as an additional
tool for teaching phrasal verbs. Using the visualisation techniques,
influencing students' emotions and feelings, the abovementioned
site for all intends and purposes facilitates efficient acquisition
and better memorizing of multi-word verbs along with the ability
to use them in the appropriate context, which in the long run will
help successful intercultural communication in an authentic English
language environment.

Judging by the comments made by the students of the control
group and the results of the questionnaires filled in by these stu-
dents, they would find such methods of teaching supported by using
social networking sites like Instagram educational pages extremely
encouraging and stimulating. That opens the perspectives for fur-
ther researches of novel, unconventional methods of English lan-
guage instruction that can make learners regard education as an ex-
citing, inspiring and productive process of cognition.
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MsicoenoBa C. B. Posb ¢pa3oBux aiecaiB B ycmimHomy
MiKKYJIBTYPHOMY CHIVIKYBaHHI Ta HeTpaAuLiiiHi MeToaH iX
BHKJIA/IAHHS

AHoranisi. CTaTTs NPUCBSYCHA JTOCIIKCHHIO KOPEISLii
M yMIHHSIM CTYJCHTIB €()eKTHBHO BKMBaTH (ppa3osi jiec-
JIOBa B aHDIIHCHKOMY MOBJICHHI Ta PIBHEM MIKKYJIBTYPHOT
KOMYHIKaTHMBHOT KOMIIETCHIIIi IUX CTY/ICHTIB, a TAKOX OIHCO-
Bi JICSIKUX HOBITHIX METO/IB BHUKJAQJAHHS (Pa30BHX JIECIIB.
[IpoBeneHuii eKCrIEpUMEHTAIBLHUN aHaji3 MPOJAEMOHCTPYBAaB
e(DeKTHBHICTh YIPOBA/KCHHS MEBHUX T103aayIMTOPHUX BHUJIIB
IISUTBHOCTI, @ CaMe 3aCTOCYBaHHSI TaKUX CTOPIHOK iHCTarpa-
My, sik «Phrasal Cardsy» i «Fantastic Phrasals» sik momarkoBo-
ro 3aco0y HaBuaHHs. J[OCHIIKCHHS BIIKPUBAE MEPCICKTHBH
JUTSL TIOJIAJIBIIIOTO BUBYCHHSI HOBITHIX HECTAaHIApPTHUX 3ac00iB
BUKJIAJIaHHS aHIMIIHCHKOI MOBH, 110 3MYILYIOTh CTY/ACHTIB CTa-
BUTHCS 710 HAaBYaHHS SIK JI0 IIKaBOTO, HAAMXAIOYOT0 i MPOAYK-
TUBHOTO TPOIIECy Mi3HAHHS.

KirouoBi cioBa: ¢pasoBi aiecioBa, MKKYJIBTYpHA KOMY-
HIKaIlisl, MOBHA KOMIIETEHIIisl, HECTaHIapTHI 3aCO0M HaBYaHHSI,
poliec Mi3HAHHS.

MsicoenoBa C. B. Posb ¢pa3oBbIX I1arosioB B ycnemi-
HOI MeKKYJIbTYPHOIl KOMMYHHKALIMM U HeTPAAUILMOHHbIE
METO/bI HX NPenofiaBaHusI

AnHoTtanus. CraThsi INOCBSAIIEHA MCCIEIOBAHUIO KOp-
PeNSIHY MEXIY YMEHHEM CTYyAEHTOB 3(Q(EKTUBHO HCIIOIb-
30BaTh (Ppa3oBbIC TIIATOJIBI B AHIIIMUCKOW pPeYd U yPOBHEM
MEXKYJIBTYPHOH KOMMYHUKaTUBHONH KOMIIETCHIIMM IAaHHBIX
YYaIINXCs, a TAKKe ONMMCAHWIO HEKOTOPHIX MHHOBAIMOHHBIX
METOJOB M3y4eHUs (pa3oBBIX I1aroioB. [IpoBeneHHbIN dKC-
NIEPUMEHTANBHBIA aHAIN3 MOKa3al d(GGEKTHBHOCTh BHEApE-
HUSI ONpEIETICHHBIX BHEAYAUTOPHBIX BUIOB AEATEIBHOCTH,
a UMEHHO HCIIONb30BaHUE TaKWX CTPAaHUIl MHCTAarpama, Kak
«Phrasal Cards» u «Fantastic Phrasals» B kauecTBe BCIIoMo-
rarejpbHOro crnoco6a oOydeHus. VccienoBaHue OTKpbIBAET
MEPCIEKTUBBI TS albHEHIET0 H3yIeHUsI HHHOBAIMOHHBIX
HECTaHJAPTHBIX METOJOB TPETOJaBaHUs aHTIIMICKOTO S3bI-
Ka, 3aCTaBJIAIONINX YYaIIUXCsl OTHOCHTHCS K OOyUSHHIO Kak
K WHTEPECHOMY, BIOXHOBJIIOIIEMY M NPOXYKTHBHOMY IPO-
[eccy MOo3HaHusI.

KuaroueBble ciioBa: (pa3oBble TIaroibl, MEXKYIbTYpHAs
KOMMYHUKAIHS, SI36IKOBAsI KOMIIETEHITHS, HECTaHJaPTHBIE Me-
TOZBI O0yUYEeHUS, IPOLIECC TTO3HAHUS.

111



ISSN 2409-1154 HaykoBui BicHMK MixHapoaHOro rymaHitTapHoro yHiBepcutety. Cep.: dinonoris. 2018 Ne 34 tom 2

YK 316.77:378

Ilonomapenko H. B.,
Kanouoam (iios02iuHUX HOYK,

Oouerm Kageopu MINCKyJIbMYPHOL KOMYHIKAUIL Ma THO3eMHOL MOBU

Hauionanvroeo mexniunoeo ynisepcumeny
«XapKi8CoKUll NONILMEXHIYHUT THCMUmym»
Heycmpoesa I O.,

BUKNIA0QY KApEOPU MINCKYJIbMYPHOL KOMYHIKAUIL Ma THO3eMHOL MOBU

Hauionanvroeo mexniunoeo ynisepcumenmy
«XapKi8CoKUll NONILMEeXHIYHUT THCUmym»

OCOBJIMBOCTI BUROPUCTAHHA ABTEHTUYHNX TERCTIB
AJ1: POSBUTRY HABUYOK MIKKYJIBTYPHOI'O CHIVIRYBAHHA
B CTYJEHTIB KOMITIOTEPHUX CIIEIIAJIBHOCTEHA

Anortanisi. CTaTTs MPUCBAYCHA aHAJTI3y 0COOIUBOCTEH BH-
KOPHCTAaHHSI aBTCHTHYHHUX TEKCTIB [UISI PO3BUTKY IPAKTHIHHX
HABUYOK MIKKYJIBTYPHOTO CITUIKYBaHHS B CTYJICHTIB KOMIIT tO-
TEPHUX CIICIIAIbHOCTEH SIK HEOOX1THOTO eleMeHTa JIsl ITiIBU-
IICHHST MOTHBALlIT CTYJICHTIB 1 CTBOPEHHS YMOB JJIsl HAOUIBIIT
e()eKTHUBHOTO 3aHYPEHHS B MOBHE CEPEIOBHIIIC 111 4ac OBOJIO-
JIHHS 1HO3eMHOI0 MOBOFO. [Tij1 4ac oCiIKeHHS aHaII3y€eThCs
HEOOXI/IHICTh BUKOPUCTAHHS aBTCHTHUHHUX TEKCTIB, SIKi1 HAOIH-
JKAFOTh CTYJICHTIB JI0 MOBHOI KYJIBTYpH, 3 ONEPTSIM Ha peaii,
HOPMH i IpaBUIIa OBCSAKACHHOTO JKHTTSI.

Ki11040Bi ¢/10Ba: aBTCHTUYHICTD, ABTCHTHYHI TCKCTH, KOMY-
HIKaTUBHO-OPIEHTOBAHHMHN TIJIXiM, peaii, pO3MOBHI KJiIle, CO-
LIOKYJIBTYPHUIH KOHTEKCT, (JOHOBA JIEKCHKA, ()parMEHTAPHICTb.

IocranoBka mpodaemu. Hapuawus iHO3eMHOT MOBH Oyrmo
if 3a/IMIAETBCS CKIAZOBOIO YACTHHOIO Mporecy GopMyBaHHS da-
XIiBIIf 3 BUM[OFO OCBITOR. CydacHmi ()axiBelh KOMI IOTEPHHX CTie-
LiaNBHOCTEH TIOBUHEH AKTMBHO BOJOMITH 1HO3EMHOI) MOBOIO SIK
3ac000M CTINKYBAHHS B COI[ialbHO 3yMOBIEHHX C(hepax MOBCAK-
JIEHHOTO XKNUTTA 1 cBO€ET podheciitHol AisTHHOCTI.

Y crarti poOutbest crpoba pOTIAHYTH BUKOPUCTAHHS aBTEHTHY-
HUX TEKCTIB Mij] Yac HABYAHHs HO3EMHOI MOBH SIK ACTIEKT, TIOB’ I3aHH
13 hOpMYBaHHSM Y CTY/IEHTIB HEMOBHHX crierianbHocTeit BH3 meBHo-
TO KOMIUIEKCY 3HaHb, HABHYOK 1 YMiHb, CYKyTTHICTb SIKHX JaCTh 3MOTY
YCIIIIHO 37iiCHIOBATH MOBHE CIUIKYBAHHS MOBOIO, IO BHBYAETHCS.

Anani3 octaHHiX gocaizkenb i myomikamiii. Y podorax 3a-
PYODKHHX METONMCTIB MU 3ycCTpidaeMo pisHi Kiacuixarii as-
terTmaHocTi. Tak, H. ®pivMan Buninse Tpu THIIH aBTEHTHYHOCTI:
ABTEHTHYHICTh MaTepiaiy, MparMaTHdyHy i O0COOMCTICHY aBTEH-
THYHiCTh. JI. CIHTITOH BUAUISE YOTHPH TN aBTEHTHYHOCT: aB-
TEHTHYH] TEKCTH, SKi BUKOPHCTOBYIOThCS B IPOLECI HABYAHHS,
ABTCHTUYHICTb CTPMIHATTS LMX TEKCTIB, aBTEHTHUHICTD HABYAIb-
HUX 3aBJaHb Ta aBTEHTHYHICTh COIiaNbHOI CHTYAIll Ha 3aHATTI
[9]. Komymikamis (Bin nar. Communication — 0OMiH, 3B’30K, Tie-
penada) — 1e mepenada iHGopmarii Bix ofHiel cMCTeMH /0 IHIIOi
32 TIOCEPETHAIITBOM CTIEIialbHIX MaTepiaibHIX HOCI{B CHTHAIIB
[6]. Lle omuu ninrBict — B.A. MacrnoBa — BBaxkae MOBY BUpa3HH-
KOM 0CO0JMBOI HALIOHATBHOI MEHTANBHOCTI. MOBa K HAMTICHILIE
T0B’$13aHa 3 KYJIBTYPOIO: BOHA TIPOPOCTAE B Hel, PO3BUBAETHCA B Hill
1 BECIIOBIMOE i [3].

Sk BizoMo, Ky;bTypa — 11¢ (opMa CITITKYBAHHS MiXK JEOIbMH.
MixKyTbTypHA KOMYHIKaIlisl BAMAra€ HEPO3PUBHOI €HOCTI 3 KYJIb-
TYPOIO HAPOMIB MOB, IO BUBYAIOTHCS, CTABUTH 3HAK PIBHOCTI MiXk
KYNBTYPHOI TPAMOTHICTIO 1 IPHKJIATHAM 3HaHHAM [2]. Ae TonoB-
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He, sk yBaxae C.I. Tep-MinacoBa, Te, 110 «MOBH OBHHHI BHBYA-
THCS B HEPO3PHUBHIH €THOCTI 31 CBITOM 1 KyIBTYPOIO HAPOJIB, IIO
TOBOPATH UMK MoBamu» [11].

Mertoto cTATTi € JOCHIKEHHS HEOOXIHOCTI BHKOPHUCTaH-
Hl aBTCHTHYHUX TEKCTIB Tl YaC HABYAHHS iHO3EMHOI MOBH Ui
(opMyBaHHS HABHYOK MIKKYIBTYPHOTO CITIKYBAHHS B CTY/ICHTIB
KOMIT FOTEPHUX CIIEIIATbHOCTEH SK BKIMBOTO €IEMEHTA KOMYHi-
KaTHBHO-OPIEHTOBAHOTO MiIXOy HABUYAHHS IHO3EMHOI MOBH 3 Me-
TOIO TTi/IBUICHHS MOTHBALI{ CTYIEHTIB i CTBOPEHHS YMOB /711 Haii-
OibII e)eKTHBHOTO 3aHYPEHHS B MOBHE CEPEIOBHIIE.

Bukian ocnoBHoro Marepiaiy. [1in yac Bukiajasus iHo3eM-
HUX MOB OCTAaHHIMH POKAMU BEJIMKA yBara MpPHULIAEThCs pooie-
Mi aBTEHTHYHOCTI. HeaBTEHTHYHI TEKCTH — Ii¢ TEKCTH, HAIMCAHI
CIICIIATIHO IS THX, XTO BUBYAE IHO3EMHY MOBY SIK HEPiIHY MOBY.
BoHu BBOIATHCS B HABYAIBHUIN MPOLEC TS 3aKPIILICHHS Ti€l Ui
1HIIOT rpaMaTMYHO! TEMH, NEKCHYHOTO Matepiairy. ABTCHTHYHHM
TPATUIIHHO IPUHHATO BBAKATH TEKCT, SIKUH HE OyB CIIOYATKY TPH-
CTOCOBAHMH IS HABYAIBHUX LIJIEH, TEKCT, HAMCAHMI 11 HOCIIB
MOBH HoCisiMu 1€ MOBH [12]. OCHOBHE 3aBIaHHs, sIKE CTOITh Mg~
Pel BUKIIa1a4aMi 1HO3EMHOT MOBH, — I[€ PO3BUTOK KOMYHIKaTHBHIX
31i0HOCTEH 1 HABUYOK CTYIEHTIB. [I1s 1bOro HEOOXITHO BUBYATH
¥ yTpOBa KYBATH HOBI METOJIM Ta METOJMKH BHKIAJAHHS, 1O 110~
TpeOye BUKOPUCTAHHS ABTCHTHYHUX TEKCTIB Ha 3aHATTSX [12].

AJie TOJOBHE, 1110 B JIHTBICTHYHOMY aCTICKTI aBTCHTHYHI TeK-
CTH XapaKTEPU3YHOThCS CBOEPIIHICTIO JIEKCHKH: B HUX € 0araro
3aliMCHHKKIB, YaCTOK, BUTYKIB, CIIIB 3 eMOIIHUM 3a0apBICHHSM,
CIIOBOCIIONYYEHb, PO3PAXOBAHMX HA BUHUKHEHHS acOIiaTHBHUX
3B’SI3KIB, (hPa3e0IOTi3MiB, MOJIHHX CJIiB; i CBOEPI/IHICTIO CUHTAKCH-
Cy: CTHCITICTb MPONO3HUILiH, hparMeHTapHicTh. Takok MOKITIBA He-
JIOMOBIICHICTb, 00PHB PO31I0YATO] TIPOTIO3HKIIIT, EpeBara Ha[aeThCst
TIPOCTHM PedeHHsM [2].

CouiokynsTypHuil (hOH peaizyeTbcs uepe3 MPOTYKTUBHHH
CIIOBHUKOBHUII 3ariac, y SKMil YXOIATh HAHOLTBII KOMYHIKAaTHBHO
3HAYYILi JEKCHYH] OfIMHALL, IOIMPEH] B THTIOBHX CHTYAIIIAX CIIiI-
KyBAHHS, B TOMY YHCIi OL[iHHA JIEKCHKA 7Sl BUCIOBIICHHS CBOET
JMKH, PO3MOBHHX KIIiIIIe, @ TAKOK CIOBA 3 HAIOHAIBHO-KYJIBTYP-
HUM KOMIIOHEHTOM: (JOHOBA JIEKCHKa, peanii, MOB’s3aHi 3 Bifmo-
YHHKOM, JIO3BLLIIAM, pealtii MOBCAKIEHHOT0 XuTTA [§]. Bonu natoth
3MOTY IIPOHUKHYTH B IHITY HAIIOHATBHY KYJIBTYPY, OBONOMITH 10~
BCSIKJICHHOHO JIEKCHKOH0 HOCIiB MOBH [4].

Be3cyMHIBHO, y IICHXONOTTYHOMY ACMEKTi B TAKUX TEKCTaX BHi-
PAKAETHCS CTPYKTYPA TOBOPIHHA. TEKCT BUCTYIAE, 3 OTHOTO OOKY,
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SIK TIPOLYKT TOBOPIHHSA 1 € CTIOCOOOM MOBHOTO BILIMBY Ha CTY/EH-
Ta, 3 HIIOT0 OOKY, K 00’€KT CMUCIOBOI 00POOKH i CTBOPIOE He-
0OXiIHUH yMicT 1 KOMyHIKaTBHY 0a3y AN PO3BUTKY TOBOPIHHS:
BiH BOIIOJIi€ KOMYHIKAaTHBHORO LLTICHICTIO, 3aB/ISKH sKiH BITOBI/aE
Ti3HABAIBHUM Ta EMOL[IHHIM 3alUTaM CTYIEHTIB, aKTHBI3y€ iXHIO
PO3YMOBY HisUTBHICTS [5).

BaskmuBy ponb y JOCATHEHH] COPUHHATTA aBTEHTHYHOTO TeK-
cTy Bimirpae Horo odopmmenns. Tak, y cydacHHX MiipyqHHKax
OTONOWIEHHS 300paXkyeThCs Y BUIISAI JIUCTKA, TPUKIEEHONO 10
CTIHH, CTATTA — y BUTSAAI BUPI3KH 3 rasetu. Lle cTBOproe BpaeH-
Hsl aBTEHTHYHOCTI TeKCTy [12]. ABTEHTHYHICTb CTPYKTYpH, 3MicTY
i O OPMIICHHS TEKCTIB CTIPHSE MiBUICHHIO MOTHBAIII CTYICHTIB
1 CTBOPIOE YMOBH 1115l HAHOLIBII €()eKTHBHOTO 3aHYPEHHS B MOBHE
CepeloBHIIE Ha 3aHATTI [3].

B inQopmaiiiHo-KoMyHiKaLiiHOMY cepeioBHILl, MabyTh, Bap-
TO TOBOPUTH PO TPOLEC KYIBTYPHOT B3AEMOJI], 110 CTAHOBHTH
B3a€MHE IIPOHMKHEHHS (3AII03MYEHHS ) KYTbTYPHIX PUC, LIHHOCTEH
3 OIHOTO CYCIIIBCTBA B iHIIE [6], TaK fK Y [bOMY BUNAIKY Bi0y-
BAETHCS 3ITKHEHHS 0arartboX KyIbTyp yepe3 KOMIT I0TepHi Temeko-
MyHikarii [7].

Sk ckasaHo BuiLe, A eeKTHBHOT MIKKYIBTYpPHOT KOMYHiKa-
1ii HeoOXifiHi (JOHOBI 3HAHHS, 3HAHHA 3BUYAIB, TPa/HLIH, MOOYTY,
TIOBE/IIHKOBHX 0COOMMBOCTEH NPE/ICTABHKKIB HIIUX KYIBTYP.

HeoOxizHo BpaxoByBary, 110 MPOLEC MIKKYIBTYPHOTO CHiJ-
KyBaHHS mependayac B3aeMOPO3YMiHHA, a BIITOBIJHO, 1 B3aEMO-
apantaiii. J{ns 1poro HeoOXiTHO MOPIBHATH BUKOPHCTAHHS He-
aJlanToBAHUX (ABTEHTHMYHMX) TEKCTiB, MPU3HAYEHHX AT HOCIiB
MOBH. BHKOpHCTaHHS IITYYHIX, CIPOLIEHUX TEKCTIB MOXE 3TOOM
YCKJIAHUTH TIEPeXizl 0 PO3YMiHHS TEKCTiB, Y3ATHX 13 «PeanbHOro
#u1Ts» [10]. ABTCHTHYHI TEKCTH, HABIAKH, € PI3HOMAHITHUMH 32
CTUJIEM 1 TEMATHKOI0, po00Ta HaJl HUMH BUKIIKAE THTEPEC Yy CTY-
JeHTIB. ABTEHTHYHI TEKCTH 1MIOCTPYIOTh (yHKLIOHYBaHHS MOBH
y hopMi, IPUAHATIH HOCIAMH MOBH, i B IPHUPOIHOMY COLIATEHOMY
KOHTEKCT]; BOHH MOTHBYIOTh CTYICHTIB, TaK K € OLTBII [iKABUMH,
HK HEABTEHTUYH] MaTepia.

ABTEHTHYHI TEKCTH HAOMIKAKOTH CTYJCHTIB 0 ITHOBOT MOB-
HOI KYNBTYpH, poONisy BUBYCHHS MOBH PUEMHILIAM, 1 TOMY TIi-
CHJTIOIOTh MOTHBALLIIO.

Sk BiTOMO, OCHOBHUM BHJIOM POOOTH 3 iHO3EMHOi MOBH Ha He-
MoBHHX Binginennsx BH3 e pobota Han texcrom. OpHak yntanus
1i Iepexiazl, aHai3 HeaBTEHTHYHOTO TEKCTY He 3a0e3Medy 0Th MOX-
TIMBOCTI BUIBHOI PO3MOBH 3 HocisiMu MoBH. Hami crioctepexeHHs
HaJl HABYATILHAM TIPOLIECOM, J0CBi/I pOOOTH MOKA3yI0Th, IO CTY-
JCHTH, Ki MarOTh XOPOLL 3HAHHS 3 IHO3eMHOI MOBH, HE MOKYTb Be-
cru Aianor. OfiHa 3 IPHYMH LBOTO ABUILA HAMU BOAYAETHCS B TOMY,
1o Oinbliie yBaru MPUAITAETbCA HEABTEHTHYHNM TeKcTaM. pyra
TIPUYEHA 3HAYHOIO MIPOIO TIOSICHIOETHCS THM, 1O KHUKKOBI (pasi,
KHIKHA MOBA XYJOKHIX TBOPIB OKPEMHUX TMCHMEHHHKIB, YPUBKHU
SIKIX BUKOPHCTOBYIOTBCS B TEKCTAX MiAPYYHNMKIB, MOBA Mpoeciii-
HO OPIEHTOBAHUX TEKCTIB YACTO HE MOXKYTh 3HAHTH 3aCTOCYBAHHS
IU1s BUPAXKEHHS TyMOK, 1 BOHH CTAHOBISTH MEBHI TPYIHOLLI /171 BU-
KJ1a/1a4a B TUIaHI HABYAHHS CTYJIEHTIB MIKKYIBTYPHOT KOMYHIKAL.

Omke, OIHEM i3 MPUHOMIB PO3BUTKY HABMYOK i BMiHb Jialo-
TIYHOrO BUCJIOBIIOBAHHS € BUKOPHCTAHHS aBTEHTHYHHX JialloriB
Ha 3aHATTAX i3 HABYAHHS CTYJIEHTIB HEMOBHHUX clielianbHoCTe. Sk
BIZIOMO, aBTEHTHYHI Jianoru 00CIyroByroTh THIOBI cutyaii. Ha
3AHATTAX BUKOPHCTOBYEMO aBTCHTHYHI JIialiorH, sKi nependaqaroTh
YiTKy 3aKpilIeHicTh porneii (Kacup-noKymelb, Tikap-XBOopHii) i cTe-
peoTHIHIHA MOBHUI Matepian (Gopmymd, Kiime). Y CyKyIHOCTI
BOHH SIBJIAKOTH COOOH0 MiHi-Tiaior Ha mobyToBy Temy [1].

[l{o 03Ha4ae aBTEHTHYHICTH VIS OKPEMO B3STOT JHOMMHM i Ha-
CKibKY BOHA BijoOpakae 1i 3BM4ai Ta KyIsTypy?

Omke, aBTEHTHYHICTD SBNISE COOOK) CYKYITHICTb HU3KH YMOB,
pi3HUX ii BH/IIB, PHUOMY CTYMiHb HASBHOCTI TOTO UM iHIIOTO BHIY
MO3Ke OYTH PI3HIM 3aJEXKHO Bill CHTYAIII.

BucnoBku. IIOHATTS aBTEHTHYHOCTI BXE HABHO U MIIHO
BBIMIITO B METOMKY Ta MCHXOMOTiI0 HABYAHHS 1HO3EMHHX MOB.
CouiokynsTypHEi QOH peami3yeTbes yepe3 MPOTyKTUBHUM CIIOB-
HUKOBHIA 3arac, 10 JIOTIOMArae CTyIeHTy B Oyab-siKiii KOHKpeTHiil
npodeciitniil cdepi TisLTBHOCTI, 3a0€3neUy0Ur B Hill YCHY i MHCh-
MOBY MOBHY KOMYHiKaLlil0 /ISl TOCATHEHHS MpodeciifHo 3HaIyIIX
1ineii i BupimeHHs mpodeciifnux 3aaanb. OTxke, A eeKTHBHOT
KOMYHiKallii 3 Mpe/ICTABHAKAMH THIIMX KYTbTYp JMIOTMHI HEOOXiaHi
HE TIBKHM 3HAHHA 1HO3eMHOT MOBH, a if IPAKTHYHI HABUYKH B M-
KYJIBTypHOMY CTinKyBauHi. [lopsn i3 OBOMONIHHAM iHO3EMHOIO
MOBOIO BAXTHBUM TAKOX € PO3yMiHHS HEMMCAHHX MPABHI MOBCSK-
JIHHOTO KWTTI, IPABUJI BBIUIMBOCTI 200 BENMKOI KUTBKOCTI 1pi-
HUX HeBepOaNbHUX CUTHAIB, 1O 3a0€3MeyIoTh (YHKIIOHYBAHHS
CIIUTBHOTO criBiCHYBaHHs Joziei [ 10].

HapyaHHs KyJBTYpHHX acTeKTiB 3 OMepTsAM Ha peanii, HopMHu
1 IpaBHITH TOBCAKJIEHHOTO JKUTTS TAKOK BAXJIMBI, SIK 1 HABYAHH,
BIIACHE, IHO3EMHOi MOBH, TOMY aBTGHTHUHI TEKCTH MOBHHHI CTaTH
HEBI/'€MHOK0 YaCTHHOIO Ha 3aHATTAX 3 iHO3EMHOI MOBH ISl CTY-
JCHTIB KOMIT FOTEPHHX CIeLiaNbHOCTEH, TaK AK rpamMaTika i JMek-
cuka. {00 Oyt mpodecioHanom, He0OXiIHO HE TiTbKU BOIOMITH
1HO3EMHOI0 MOBOI0, @ # TI0 MOMIMBOCTI 100pe 3HAaTW MpaBiIiIa
TIOBCSAK/ICHHOTO JKUTTS KPaiHH, 10 BUBYAETHCS, a 1[E € MOKIMBHM
TINBKY 33 IOTIOMOTOK0 BUKOPUCTAHHS aBTEHTHYHMX TEKCTIB.
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Ionomapenko H. B., Heycrpoena I'. O. Oco6ennoctu
HCNOJIB30BAHUS] AyTEHTHYHBIX TEKCTOB /ISl Pa3BUTHSA
HABBIKOB MEXKKYJIBTYPHOTO OOIIEHHSI Yy CTYIEHTOB KOM-
NbIOTEPHBIX CHEUATBHOCTEH

AnnoTtauus. CraTbs MOCBSIICHA aHATN3Y 0COOECHHOCTEN
WCIOJIb30BaHUsl ayTEHTUYHBIX TEKCTOB JUIS Pa3BUTHS IpaK-
TUYECKHUX HaBBIKOB MEXKYJIBTYPHOIO OOIICHHUS y CTYJICHTOB
KOMITBIOTEPHBIX CIEIUAIBHOCTEH Kak He0OXOAUMOTo 3JIeMEH-
Ta JUIs TOBBILICHUS! MOTUBAIIMU CTYJICHTOB U CO3/IaHUS YCIIO-
BUH a1 Hanbosee APPEKTUBHOTO MOTPYKEHUS B S3BIKOBYIO
Cpeay BO BpeMsl OBIIaJICHHsSI MHOCTPaHHBIM s3BIKOM. B Xoze
HCCIIEIOBAHUS aHAIU3UPYETCs] HEOOXOOUMOCTh HCIOJIB30Ba-
HUS @y TEHTHYHBIX TEKCTOB, KOTOPBIE TIPUOIMKAIOT CTYJICHTOB
K SI3bIKOBOI KYJIBTYpE, C yIIOPOM Ha peaiiy, HOPMBI U ITpaBuIIa
[TOBCEIHEBHOM KHU3HU.
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KawueBble ciioBa: AYTCHTUYHOCTb, ayTCHTHYHBIC TCK-
CTBI, KOMMyHI/IKaTI/IBHO-OpHeHTHpOBaHHLIﬁ noaxoxn, peajiuu,
Pas3roBOpHLIC KIIUIIEC, COHHOKyJ'II:TypHLIfI KOHTEKCT, (bOHOBa?I
JICKCHKa, q)paFMeHTapHOCTB.

Ponomarenko N., Neustroieva G. The Features of the us-
age of authentic texts for the development of cross-cultural
communication skills among students of computer specialties

Summary. The article is devoted to the analysis of features
of the usage of authentic texts for development of practical
cross-cultural communication skills among students of com-
puter specialties as a necessary element for increasing students'
motivation and creating conditions for the most effective im-
mersion in the language environment while mastering a for-
eign language. The study analyzes the necessity of using au-
thentic texts that bring students closer to language culture with
an emphasis on the realities, norms and rules of everyday life.

Key words: authenticity, authentic texts, communica-
tive-oriented approach, realities, colloquial cliches, sociocul-
tural context, background vocabulary, fragmentation.
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POMAHCBKI, TEPMAHCBKI TA THINTI MOBH
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